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Finding ways
to

future development
of

progressive practice

Curriculum, assessment and teacher
education in the UK

meeting new challenges presented by cultural change.

I would like to begin by thanking Professors
Kawaji-sensei and Watanabe-sensei for inviting me to join
you today. Though we will be sharing ideas online, I hope it
will be helpful for all of us, you and me, discussing our
common concerns between the UK and Japan, half-way
across the world.

Some of you are preparing to teach children and
young people, one of the most important jobs in society, and
others of you are focused on research, essential to our
understanding and improvement of education. We will all
teach and research more effectively by comparing
education in different nations and cultures, and by
thinking historically about the continuous process of
change over time.

In this lecture I will introduce you to the work of
educational researchers in the UK, who study and question
the underlying principles, philosophical interpretation of
the way we educate young people, and also to the work of
practitioners applying these ideas in the classroom. Our
mutual concern is for progressive development, ongoing
change, for example in curriculum and assessment, as well

as in training and professional development of teachers

School improvement gy

R

d Schooling

| EDUCATION
ESPITE OF P

Education

We must think constantly about school
improvement, a matter of education policy at national level
and teachers’ actions locally, in schools and classrooms.
Published research on education helps us take a critical
view of how governments control schools, also how children
and parents, as well as teachers, respond to the education
that their schools provide.

Three recent books by leading researchers in the UK
are shown here:

The first looks beyond ‘schooling’. School is an
institution, with daily routines of teaching and learning,
grouping of children or students, and regimes of discipline.
But the more essential concept for Professor Hargreaves is
‘education’, the process and quality of learning, the
development of ideas and skills for young people as
individuals. They are people with different characters, who
select and respond in various ways to the stimulus they
receive from teachers, books, audio and visual experiences.

The second book is compiled by two very experienced

educational leaders, who interviewed more than 100 senior
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politicians and administrators with major responsibilities
for education in the UK. They provide an extensive range
of perspectives, discussing issues like curriculum, pedagogy
and assessment, the supply of suitably qualified teachers
and their motivation, the circumstances of early years and
adolescence, of special educational needs and disabilities,
the problems of parents and communities.

The third book, is by Professor Alexander, a teacher,
researcher, government adviser and international
consultant. He critiques government policies on curriculum,
testing and standards, especially the narrow vision of UK
government’s National Curriculum. He also criticises the
narrow focus of PISA (the OECD's Programme for
International Student Assessment) comparing ability of
students around the world in reading, mathematics and
science knowledge and skills. Instead, he advocates
effective pedagogy based on well-founded classroom talk,
‘dialogic teaching’.

Changes in media: Information Technology

Information technology in classrooms 30+ years ago gave unprecedented access to knowledge,
transformed learning, then increasingly personalised offering new independence to learners.

IT also brought benefits as well as challenges for teachers.

IT also introduced computer science to the curriculum, the study of procedure, structure, and processing
data of many kinds, heightening importance of maths and science at all levels.

IT demands new skills but also creates economic value and job opportunities in UK and Japan. But these
are unequally spread between social groups and globally between nations.

... and Social Media
As teachers we welcome the global knowledge and awareness our students may gain.
As an information source it offers viewpoints more diverse than journalists and intellectual writers.
Problems of disinformation, ‘fake news’, prejudice.

May distract students from work or studies, be addictive, increase a sense of loneliness or isolation.

Thinking about education in the present and
immediate future, we need to consider changes in media,
both information technology (IT) and social media. Over
the last 30 years technology has transformed learning by
giving unprecedented access to a wide range of knowledge.
IT has brought benefits as well as challenges for teachers.

IT has introduced computer science to the
curriculum, the study of procedure, structure, and
processing data of many kinds, heightening importance of
maths and science at all levels.

IT demands new skills but also creates economic
value and job opportunities in the UK and Japan, but these
are unequally spread between social groups, and globally
between nations.

As teachers, we welcome the global knowledge and
awareness our students may gain. As an information

source it offers viewpoints more diverse than journalists

and academic or intellectual writers.

But there are also problems of disinformation, ‘fake
news, and prejudice. Social media may also distract
students from work or studies, may be addictive, may
increase a sense of loneliness or isolation, damaging to

children’s and young people’s mental health.

4.

Cultural Change

2016

Richard Sennett, Professor of Humanities in NY, and Grayson Perry, artist, writer, lecturer and transvestite
of Sociology in London, explores the need, and the has exhibited around the world, including Japan. This
skills required, for living cooperatively in modern times  book critically explores traditional hegemony of the male
with people who differ in race, ethnicity, religion and and culture of masculinity now challenged by LGBT+ in
economics. Japanese translation found on the web. educational settings as elsewhere in society.

We need to take account also of cultural change, a
continuous process in history but one which, like
technology and social media has accelerated in recent
decades. Social media has been a significant vehicle for
both the MeToo’ movement against sexual harassment and
sexual abuse since 2006, and the ‘Black Lives Matter’
movement highlighting racism, discrimination and racial
inequality since 2013.

In relation to cultural change in the school
curriculum, I illustrate two influential books published in
the UK. The first concerns a need for developing skills
required for living cooperatively in modern times (available
in a Japanese translation). Richard Sennett observes that
throughout history, societies have developed and succeeded
by working together in groups. This is what we see as an
essential ingredient in efficient and effective schools, where
students (and teachers) help each other to achieve their
individual goals. It contrasts with much competitive
economic and popular culture that focuses on ‘winners’ and
‘losers’, ranking individuals by success or failure.

A second influential book concerns gender identity
and critically explores traditional dominance of the male
and masculinity. Grayson Perry is a popular artist
exhibited around the world, who questions his own gender
identity by ‘cross-dressing’, a leading voice for the lesbian,

gay, bisexual and transvestite community.
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Curriculum and Assessment

Four books published in the last five years, challenging the rigidity of national curricula set by govemments

They argue for a more flexible and diverse important for and cultural cit
especially through encouraging creativity and the arts.

I would like to focus now on curriculum and
assessment by introducing you to four very useful books
that have appeared in the last 5 years, two of them due to
appear this year.

Reclaiming the Curriculum states clearly that ‘many
schools believe the value of their work is undermined by a
test-driven agenda that limits the breadth of the education
they provide’. The authors inspire teachers to escape from
this constraint imposed by the state. They describe many
examples of inspiring projects by schools who broaden the
activities they offer children, encouraging other teachers to
enhance their own creative practice and thereby ‘prepare
pupils for the tests of life, not a life of tests’. [scan and paste
four examples]

Re-imagining Education for Democracy is an
international collection with some UK examples. The
editors note that ‘Contemporary education research, policy
and practice are complex and challenging. The political
struggle over what constitutes curriculum and pedagogy is
framed by quasi-markets and technocratic models of
education’. Their book proposes resistance to the
‘de-democratising’ of education and the growing levels of
social and educational inequality. Five chapters consider
key policy, political and philosophical concerns of
contemporary educational contexts. Eleven chapters then
offer empirical case studies from around the world, as to
how communities globally have re-instated the practice of
education as democracy in diverse ways.

Unleashing Children’s Voices in New Democratic
Primary Education is recently published on the initiative of
Cambridge University’s new primary school, which we
shall discuss shortly. Its introduction refers to the world
emerging from the COVID pandemic (also to be discussed
later in this lecture) and responding to climate change. It
states ‘... there is growing recognition of the need to give

space and time in primary schools to hear children’s ideas
and perspectives on these matters and to promote their
active participation in democratic solutions’. So, the book
presents examples from professional educators and
researchers across the world, demonstrating how schools
can nurture conditions for new democratic education
through providing space for teachers’ and children’s voices
and agency.

Schools and Cultural Citizenship: Arts Education for
Life (to be published on 24th February) sets out ‘an
ecological model for cultural citizenship that goes beyond
the classroom to include families, the media and popular
culture’. Government’s priorities for national curriculum
are understandably focused on the basics of literacy and
numeracy, language and mathematics, as well as science
and technology seen as necessary skills for maintaining the
national economy. But education in the arts needs to be
recognised for its major contribution to physical and
mental health of individuals and to a stable society. In the
UK the performing arts of music and drama, expressive
arts of literature, painting and sculpture, architecture and
design also make significant contributions to the national

economy.

Leading Lights Shining Lights
Creativity
and “BE ﬁl%HT
school ethos e FORALL

Christmas cards made in school are an example of
encouraging and developing young children’s creative
instincts and skills. These are two examples of cards
received by me this year from two children of family friends.
I show them together with statements of ‘mission and
values’ from the two schools’ websites, that reveal the
philosophy and ethos of the schools.

In the UK we have secular state schools, example
shown on the left. We also have denominational schools
funded by the state but governed in accordance with

religious principles. These church schools were first



established 200 years ago, but continue today, for example
a ‘Church of England’ school, represented on the right.
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Curriculum and Assessment

Item from ‘Secret Teacher’ blog
in the Guardian newspaper
Secret Teacher: teaching children P
without play was soul-destroying One year, during Sats preparation, I watched as a number of my year 2
ied because the paper . Itold them not to worry
and to just try their best, but inside I felt dreadful. I knew that no matter how
‘hard they cried, I would force them to continue. I've been a teacher for five
years and I love working with children. But I've realised I don't want to teach
them any more.

structured learning n years 1and 2 came as  shock
Read more from the Secret Teacher

pending a number of ion, I was put into year
2for my first taste of key stage one. I was taken aback at how different the
lessons were and how much value was put on assessment. As far as senior

s hould revol d content that
waslikely to be on the test paper. Play-based learning was a distant memory.

‘The children were acutely aware of the looming tests, despite my efforts to
make cl d engaging. They would were

ir test results to their friends’.
meafter school crying. her
the cl: f the ‘were

practice

One mother
son would not do s well as oth
still only six years old.

7

Here I show an extract from a blog published in a
national daily newspaper which takes a special interest in
education. The blog is available online for readers of the
newspaper, members of the general public as well as
professional teachers. It is titled ‘Secret Teacher’ because all
the teachers’ comments are anonymous.

I will show other examples in two more slides, but
here an early years teacher is arguing against the
curriculum focus on assessment and structured learning
for children aged 5 and 6, when they could be learning
much more through play.

Curriculum and the school environment

Creating a unified whole:

Malans Kg
Suitzerland
08

Regarding the curriculum we should also recognise
the importance of the learning environment, not only for
young children but for students of all ages. The example
here is a building constructed in 2016 for a University of
Cambridge Primary School. This is the first Primary
University Training School in the UK, a very significant

=}

5 202443 A

initiative for an 800-year-old university. I would draw your
attention to the architectural design with its generous
space for play and outdoor learning. It is modelled on an
innovative school building of 2008 in Tokyo, Fuji

Kindergarten, along with another example from
Switzerland built also in 2008.
9.

Cambridge Curiosity

and Imagination
https://www.cambridgecandi.org.uk/

Blizzard of Stories
Chalk Dreams

Celebrating spaces of
liberated learning around the
world today.

Created with people of all
ages in Abbey ward in 2022.

18/08/2022 181072022

0 Uy,
)

W0 g™

Atraining day for
community artscapers

Turning your senses on

Contributing to Al Party AtScapers explors creative place
Parliamentary Group - Young B " making and activim with children and
People, Co-production, Sha/ing ari>capes practice Young people and their commntis. It
Creativity & Mental Health with a new network of 01 tin-
schools. ‘education programme as part of the “ .
Universiy of Cambridge's North West

Cambridge Development STl

Tree Charter Day 2022
When people and trees stand

Services.

06/06/2022 28/09/2022 26/11/2022

s

Important aspects of the progressive and democratic
school movement include children and students learning in
the environment beyond the school and making
connections with the local community. Here I show an
example of Cambridge Curiosity and Imagination, an
independent voluntary organization of local people,
including parents and others, who collaborate with schools
and teachers in organizing extra-curricular activities
related to the arts and the natural environment, including
children, students and members of the local community.
They also promote these ideas to national politicians
(Members of Parliament).

On this slide you see extracts from their blog for the
last six months of 2022. As well as their political
campaigning, they illustrate projects with people of all ages,
especially making art in the natural environment, and
their study about spaces of liberated learning’ around the

world.
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10-11.

Curriculum and Assessment in UK (1)

National curriculum: a set of subjects and standards used in primary and secondary schools.
It defines what subjects are taught and the standards children should reach in each subject.
Also included, but not assessed, are:

relationships, sex and health education, and religious education.

Assessment is designed and monitored by central government Department for Education (DfE),
allowing teachers to monitor children’s progress and plan for pupils continuing to make progress.

d by primary schools to children in Years 2 and 6

Tests (SATs) are

to check their educational progress.

*Nursery and Reception (3-5 years old)
+Key Stage 1: Years 1 to 2 (5-7 years old)
*Key Stage 2: Years 3 to 6 (7-11 years'old)

Curriculum and Assessment in UK (2)

*Key Stage 3: Years 7to 9 (11-14 years old)
*Key Stage 4: Years 10 to 11 (14-16 years old)

*Key Stage 5: More commonly referred to as ‘College’ or ‘Sixth Form’

At secondary school GCSE (General Certificate of Secondary Education) shows achievement
in a range of subjects, particularly at ages 16 to 18,
such as English and maths, science, humanities and arts,

providing information to employers, and entrance to university.

The work of schools is judged by the Office for Standards in Education (Ofsted),

inspecting provision of education and skills for learners of all ages.

I should give you some indication of the structure
and terminology that describes school curriculum and
assessment as administered by national government in
England.

Within the UK there are minor differences in
Scotland, Wales and Northern Ireland where aspects of
educational administration are devolved from London to
separate political and administrative bodies.

12.

Curriculum and Assessment

Secret Teacher: the emphasis on British
history is depriving students of balance '

Acurricutum hatteaches ane side o thestory rsks creating facilitate real
it generation with it nrest i itermstionsl aves learning

‘ead mor rom the Secret Teacher

that his proposals placed too much emphasis on Biih history: Gove had et

Item from ‘Secret Teacher’ blog in the Guardian newspaper i

As we've progressed from primary to secondary
schooling in discussing the structure of the British
education system, I now return to the ‘Secret Teacher’ blog
to illustrate an example of teachers’ and students’
experiences of curriculum and assessment at secondary
level.

A history teacher comments on the differences
between young people’s interests in the present and in the
past, also on the British government’s agenda for the
history curriculum. Probably as in most nations, the
government is keen to promote a version of history that
presents a positive image of its achievements in the past
and in the present. Governments may well be accused of
promoting nationalism which can be contested and highly
controversial.

In the global modern media environment of
journalism, TV and social media, many different
viewpoints will attract young students’ interests. This
teacher notes the nationalism of much British history,
glorifying the Empire and military victories whilst ignoring
many populations around the world who suffered as a
result. Schools can be very different according to their
location and local population, multi-ethnic or
predominantly white British. This teacher reflects: In a
school where exposure to other cultures is minimal,
teachers arguably have a greater duty to expose pupils to

other world views'’.

13.

Trends in alternative assessment

htps: com/blog-post/the-five-I d html

Extracts from a Learning Technologies Conference, London 2019,
with blog-posts ongoing at link above.

1) Movement away from traditional methods Thiess trands have d Wide-iangina Iipact

in educational institutes,
2) ‘end of the road" for pen & paper

also in professional training bodies,

3) More engaging and effective assessment and govemmentdepartments

4) Students are more accustomed to keyboard and screen, able to jot down initial thoughts and then edit
5) Computers more adaptive to specific needs of individuals, more flexibility with alternative questions

6) Remote invigilation with wi-fi gives flexibility for candidates to sit exam at time and place to suit them

Its important for teachers and researchers
considering the process of change in education to recognise
how slow the system can be in adapting to new technology.
This has been especially the case with regard to

assessment.
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14.

16.

Pupil and school assessments:
’Progress 8’ ...

... is a measure of a child's achi in school, ing each child toa

expectation for their age level.
Schools are judged by all their pupils’ attainment,

but also by the progress children make.

The data measures results of pupils at state-funded mainstream schools in England

in 8 GCSE-level qualifications, known as ‘Attainment 8.

Attainment 8 is a way of measuring how well pupils do in key stage 4,

which they usually finish when they are 16 years old.

1

Person-centred Curriculum

The assessment of pupils’ and students’ progress has
recently been combined with the assessment of schools,
facilitated by systems of data collection and storage now
available. Schools are judged not only by the young people’s
current attainment but also by the progress each
individual has made from stage to stage, known as
‘Progress 8. Their results in eight General Certificate of
Secondary Education (GCSE) examinations at Key Stage 4
(about age 16) are recorded as ‘Attainment 8.

15.

These two posters appear outside an independent
school in Cambridge, in many ways an admirable ideal.
I've not yet referred to private or independent schools,
where the independent sector educates around 5.8% of the
total number of school children in the UK and around 6.4%
of the total number of school children in England.
Independent schools are less frequently inspected by
OfSTED and feel free to make such bold public statements

about their curriculum.

17.

Summary thoughts on Curriculum ...
3 @ Curriculum for personal development and fulfilment,
for employment,

for individual and national prosperity?

... and Assessment ...
aQ

ol

4 =

Assessment for guidance in choosing a career,

to identify students’ success or failure,

or to monitor effectiveness of teaching?

1 x[

... fundamental dilemmas

Teacher education & teacher supply (1)

A challenge for any public education system is to ensure a sufficient well-qualified supply of teachers.
Initial teacher education now takes place mainly in universities.

From 2013, teachers a probationary year as Newly Qualified Teachers (NQT) before full qualification.
In 2021 this regulation changed to Induction for Early Career Teachers (IECT), a probationary period of two years.

Continuing Professional Development is available, increasingly controlled by central government through the
Department for Education and its Teaching Regulation Agency.

Percentage of ITTrecruitment | Percentage of ITT recruitment
targetreached target reached

93%  |59%

A current problem is that government policy will require all students to study mathematics up to age 18.
However, there is a serious shortage of maths teachers, as mathematicians can now earn much larger salaries
in commerce and industry.
.

Here I have summarised questions about curriculum
and assessment as I see them in the UK education system.

In our Q and A session at the end of this lecture, I
would be interested to hear your own thoughts about these
questions in relation to your experience as prospective

teachers and researchers.

A challenge for any public education system is to
ensure a sufficient well-qualified supply of teachers. Initial
teacher education now takes place mainly in universities,
following which from 2013, teachers had to undertake a
probationary year as Newly Qualified Teachers (NQT)
before full qualification. In 2021 this regulation was
changed to Induction for Early Career Teachers (IECT), a
probationary period of two years.

Various forms of Continuing Professional
Development (CPD) for teachers are available, increasingly

controlled by central government through the Department
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for Education and its Teaching Regulation Agency.

Postgraduate teacher recruitment as measured by
the Initial Teacher Training census was below target in
academic year 2022/23 (29% below target). This was
mainly driven by low recruitment for secondary teachers
(41% below target compared to 7% below target for
primary teachers).

A classic problem now exists in that the UK
government plans to introduce a policy that all students
should study mathematics up to age 18. However, there is
a serious shortage of maths teachers, as mathematicians
can now earn much larger salaries in commerce and

industry.

18.

19.

Pandemic and its Impact

From:

Schooling During a Pandemic

The Experience and Outcomes of Schoolchildren During the
First Round of COVID-19 Lockdowns

Access the complete publication at:
hitps:/idoi.org/10.1787/1c78681e-en

Chapter 2 covers the nature of the educational experience during the period of
lockdowns and school closures.

Chapter 3 provides i ion on the home (the setting in which
education took place for the vast majority of school age children)

Chapter 4 presents information on the mental health and learning
outcomes for children during this period.

Chapter 5 offers a summary and some concluding comments.

Teacher education & teacher supply (2)

Secret Teacher: the exodus of older He
teachers is draining schools of expertise

P

‘The qualityofteaching wilsufer i we keep losing experienced
educators whioelp younger teachers Ike me o develop vur

behaviour. In many ways, he s rreplaceable.

Read more from the Secret Teacher e he

more experienced teachers leaving the profession.

‘The average age of teachers s falling. In 2013, the OECD teaching and

years young

dropped significantly ince 2010,

that students,

younger teachers and the wider profession will be affected.

Item from ‘Secret Teacher’ blog
in the Guardian newspaper

I introduce here a third example from the ‘Secret
Teacher’ blog, dealing with a continuing problem of teacher
supply. This younger teacher notes the benefit of an older
teacher with long experience, who can support other
teachers with problems such as teaching difficult topics
and managing difficult behaviour of students.

Senior teachers are increasingly disillusioned by
government imposition of a curriculum and systems that
leave students uninspired. In 2013 an international survey
by OECD found that the average age of teachers in UK
secondary schools was 39, almost four years younger than
the global average, and UK government statistics show
that the number of older teachers has dropped significantly
since 2010.
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Finally, we should consider how the Pandemic we
have all experienced has impacted on education, children
and schools. OECD researched the outcomes of the first
lockdown, and its publication is available online.

20-23.

Scenario 1 | Schooling extended

Scenario 2 | Education outsourced

Scenario 3 | Schools as Learning Hubs

Goals and
functions

OECD has also more recently published a series of
four scenarios for the future of schooling, and it would be
worth considering these as we look to the future. We can
study how their proposals correspond to the progressive
education movement of 100 years ago, in the decade of the
1920s that followed the global calamity of the first world

war (and indeed an influenza pandemic).

Scenarios projected by OECD are described as:
1) Schooling extended;

2)  Schooling outsourced;

3) Schools as Jearning hubs’;

4) Learn-as-you-go

For each scenario, considerations are listed under
four headings:

1) Goals and functions;

2) Organisation and structures;

3) The teaching workforce;

4) Governance and geopolitics

These are useful topics and categories, which should
give us plenty to think about and discuss, from the
perspective of both classroom practice and research for
greater understanding. We might focus our discussion on
goals and functions (important for researchers), and on the
teaching workforce (important for practising teachers).

Tlook forward to our discussion.

And I wish you all the best in your contributions to
new generations of children in their development, and to
our understanding of effective education.

In your careers you will continue adapting to
changes in culture, social, economic and political
circumstances in the world at large, we in the UK and you
in Japan. I trust this will be an interesting and fulfilling
experience for you all, if also a challenging one!
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Note.

This is a record of lecture in the International Symposium
of Child Education on 7t February 2023. The responsibility
for this record lies with Ayako Kawaji, Department of Child
Education, Faculty of Global Human Sciences, Kobe

University.



