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1. Introduction

Individuals enrolled in higher education organisations frequently encounter
barriers to academic writing and struggle to address this problem. Given that
students and teachers in such institutions are required to write substantial
volumes of texts, such as term papers, master’s dissertations, doctoral theses, and
journal articles, writing ability has become increasingly emphasised in recent
years. In other words, meaningful language communication has gained
prominence, as exemplified by the increasing emphasis on writing skills in
Japanese public education policy (Yasuda, 2024).

Writing—specifically, academic writing skills in the context of this paper—
has become indispensable for being considered a ‘good student. Therefore,
many tertiary schools worldwide emphasise the significance of logical writing
that readers can easily comprehend. As writing becomes central to higher
education, extensive efforts have been made to enhance global mobility for
students, teaching staff, and researchers. Consequently, a growing number of
individuals have begun writing in their second languages in many settings,
implying the need for educators in higher education to support non-native’
writers. This tendency to centralise writing skills in rapidly globalised higher
education is the basis of the present study.

Writing centres and labs are increasingly being established in Japanese
higher education to support students and researchers, with some institutes

focusing exclusively on writing in Japanese, English, and occasionally other



languages. In many writing support organisations, academic tutorials are often
provided by postgraduate students affiliated with their respective universities,
while some occasionally employ undergraduates. Employing students as staff has
significant advantages for higher education institutions as they can upskill tutors
and tutees simultaneously.

These trends are compatible with the commercialisation of globalised higher
education as the critical thinking, logical thinking or communication that comes
with writing are essentialised dispositions and attributes for students to have
‘better’ lives. Higher education institutions seem determined to survive by
providing opportunities to train their students in these skills. In the context of
upskilling prospective worker-self, ‘education’ is a mixture of different
intentions and approaches, including ‘teaching’, ‘training’, ‘cultivation’
‘fostering’ and ‘facilitation’.

This study investigates how educators who have tutored students in writing
perceive these experiences in their teaching practices after graduation.
Essentially, this research focuses on Japanese language educators who teach
Japanese as a second/foreign language because their experiences supporting
writers who use Japanese as a second language allow them to apply their
tutoring context directly to their post-graduation educational practices as
language teachers. Accordingly, the following research questions were
developed:

1. How do individuals with writing tutorial experience interpret their

experiences?

2. How can tutor graduates reflect their tutoring experiences in comparison

with their current work as Japanese language teachers?
Concerning the second research question in particular, the present study
deliberately focused only on those who had tutored and were now working as
Japanese language teachers after graduation, although tutoring experience could
also impact tutors who pursue other career paths. The present study explores
how they may reinterpret their own tutoring experience in the context of their
post-graduation Japanese language teaching practices.

Overall, this paper is organised into five sections. Section 2 reviews relevant
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literature on writing support and tutors in Japanese higher education, situating
the research field. Section 3 explains the research design, illustrating the
underlying paradigm, methodology and methods of data collection and analysis.
Section 4 discusses, from a Foucauldian standpoint, the prominent themes that
emerged from interview extracts based on participant observations. The final
section presents concluding remarks, implications for education, and suggestions

for further research.

2. Literature Review

This section provides a brief overview of previous studies on writing
support institutes in higher education. First, it historicises the establishment of
writing centres in higher education institutions, mainly in Japan, illustrating how
education institutions welcome the employment of student tutors to guide
prospective language teachers and academic staff. Second, referencing
Foucauldian discussions, it addresses the upskilling of prospective educators,
especially in the late capitalist or neoliberal social situation. Finally, the need for
a sociological or, more specifically, an ethnography-oriented approach to the
situated construction of tutoring in the context of the globalisation of higher

education is emphasised.

2-1 Writing Sessions as Places for Transdisciplinary/Intercultural
Co-learning

In 2004, Waseda University established a writing centre, leading to several
centres and labs being established across Japan. Based on the philosophy of
tutoring and writing support organisations (Sadoshima & Ota, 2013), referred to
by various universities, the fundamental attitude in writing tutorials is to help
writers assume responsibility for their own writing. This means that tutors
should not ‘correct’ the text by reading it alone, identifying problems, or
rewriting it on their own. Accordingly, two concrete guidelines are presented: 1)
respect for writers’ intentions and 2) emphasis on dialogue. The three principles
of a writing support organisation are (i) teaching writing as a process, (ii)

teaching writing across the curriculum, and (iii) educating writers rather than



fixing what is written on paper. The Japanese Academic Writing Lab at Kobe
University (hereafter KU JAWL), outlined in Section 3 as the context of this
paper, applies this tutoring philosophy.

Writing support creates dynamic learning by intertwining numerous factors,
such as specialised fields of study, previous learning experiences and the
preferred communication strategies of tutors and writers. This learning situation
diversifies, especially when the cultural backgrounds or first languages of the
tutor and writer differ. In the increasing complexity of our socio-cultural
situations, one of the most prominent terms is ‘intersectionality’, that is, ‘the
relationships among multiple dimensions and modalities of social relations and
subject formations’ (McCall, 2005, p. 1771). In this sense, it is inevitable that
various fields share multiple perspectives and construct new understandings.
Thus, language teaching and learning, or, in a broader sense, language use in
education as a space where diverse factors such as cultures and communication
intersect, is also transdisciplinary. Accordingly, it emerges that academic writing
support in Japanese as a second language overlaps with different fields, such as
language education, academic skills education, intercultural communication and

transdisciplinary endeavours.

2-2 Essentialised Technologies of the Self for Prospective Educators

Higher education provides students with the skills required to empower
subjects; specifically, ‘making’ workers is the prominent objective of educational
systems (Urciuoli, 2008). Del Percio and Wong (2019, p. 207) suggest that
training in specific skills related to language use creates an ideal worker-self. In a
late-capitalist society, higher education offers specialised content for individual
academic disciplines and soft skills, mediated by language, to enhance their
employability (Urciuoli, 2019, p. 92).

Currently, the experience of Japanese academic writing support is heralded
as a stepping stone for aspiring prospective Japanese language teachers to
achieve their goals of becoming professional language educators. Morita (2019, p.
38) stated that students specialising in Japanese language education aim to

develop academic writing teaching skills and utilise the knowledge and



SUGIHARA Ken Meaning-Making with Tutoring Experiences in Second-Language Academic Writing by Japanese Language Educators 5

competencies related to Japanese language learning and teaching, as fostering
teaching staff is also a salient purpose of KU JAWL. A part-time job at a
university where current students can apply their knowledge of Japanese
language teaching to actual learners of Japanese would augment their
educational experiences, especially for prospective Japanese language teachers.
The skills provided to students in higher education programmes are often
communication-centred or perceived as essential for self-betterment. Sadoshima
and Ota (2013) identified two main points regarding tutoring attitudes,
approaches, and reflections in their research with in-service tutors. First, as
tutors gain experience, they become sensitive to situations and develop
contextualised thinking. Second, as tutors become flexible in their responses to
writers and texts, they regard writing tutorials as spaces for collaboration.
Accordingly, they suggested that the learning and development of tutors have
much in common with previous research on actual teachers, assuming that
tutoring experience has the potential to upskill prospective educators.
Attributes such as communication, problem-solving, and flexibility are
considered soft skills. According to Urciuoli (2008, p. 215), ‘[s]oft skills are what
Michel Foucault (1988) calls “technologies of self’, ways to fashion subjectivity
compatible with dominant practices, institutions, and beliefs. Foucault’s
‘technologies of the self can be re-read as interpersonal abilities (re)producing
privileged values, even in an unstable and competitive employment situation
where employees are expected to acquire skills at their own risk. Sunyol and
Browning (2023) clarify that these skills, attributes or even personalities can be
honed through language teaching and learning. Accordingly, tutors gather skills
considered suitable or desirable for educators through their support of language

use.

2-3 The Need for an Ethnography-oriented Approach to Reflect Tutoring
Experiences in Japanese Language Education

While research on upskilling in teacher education has been cumulative, there

is scant research questioning how former tutors connect or feel connected to

their tutoring experiences in their work after graduation. Although there has



been a growing body of research on writing centres in recent years, it has
mostly focused on texts (Kawakami et al, 2024) or scrutinised in-service tutors
and their training systems (Nishiguchi, 2024). Furthermore, there is limited
evidence to confirm the impact of tutoring experiences on the career paths of
experienced tutors.

Subsequently, more research is needed regarding how tutoring experiences
can be reflected in language education. Regarding the philosophy of writing
centres, all writers should be treated equally regardless of whether they are
writing in their first or second languages. Concurrently, it is also recognised that
when the writing language is the tutor’s first language and the writer's second
language, the session will likely be tutor-oriented, and the writer would expect
correction by a ‘native speaker’ (Akita et al, 2014). Taguchi et al. (2020) note
that while criticism of native-speakerism has accumulated in English language
education, it is nevertheless believed that someone’s ‘native’ status confirms and
strengthens their legitimacy in the use of language. The imbalanced power
relations are represented in the term ‘native checking, where the myth of
‘nativeness is prioritised over a person’s specialised knowledge and work
achievements. It is also worth scrutinising how the concept of ‘native speaker’ is
perceived by those who have become Japanese language teachers after working
as tutors.

Subsequently, it is imperative to explore how tutoring experiences may be
reflected in education based on descriptions of educators who have tutored. This
project makes an original contribution by combining ethnography-oriented
research focusing on how Japanese academic writing tutorials can be situated in
the field of Japanese language education and sociological research on education,
investigating its actual implications from a critical education perspective in

language teaching practices.

3. Research Methods
This section describes the methodological choices and research tools used in
the study, with the researcher establishing the research context. The research

method is presented after discussing the research paradigm with its theoretical
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perspectives and details of the applied research design. Following the data
collection method description and the participant selection procedure, this section

explains the data analysis method.

3-1 Researching Student Supporters’ Post-Graduation Reflections

This project aims to explore the meaning-making of postgraduate tutors
regarding their own tutoring experiences after graduation. Specifically, it targets
tutors working as Japanese language teachers after leaving KU JAWL.

The participants, who have previously tutored at KU JAWL, are now
working as Japanese language teachers. Thus, this research case study gathers
data on tutors whose first language (s) is Japanese and who are tutoring writers
using Japanese as a second language. The scope of support of this organisation is
limited to academic articles and writing assignments for higher education and
similar educational institutes. Although the writers may bring writing
assignments from Japanese language classes at universities, they are generally
not allowed to bring documents for job-hunting. In this context, the tutors, most
of whom are postgraduate students at Kobe University, are teaching staff who
provide part-time writing support. Working as a postgraduate tutor at KU
JAWL for approximately three years, this researcher became acquainted with
several tutors and observed the actual tutoring management and tutor-writer
interactions as one of the members of this social group.

Considering the research gap, this study investigates educators’ varying
perceptions using a qualitative method, which is preferred when clarifying
meanings and understanding inductively through rich descriptions (Merriam &
Tisdell, 2016, pp. 14-18). I assume an interpretivist paradigm underpinned by
relativism and constructionism. Ontologically, this study assumes ‘relativism’,
considering that multiple realities exist, and each reality is unique because it
does not pursue broadly generalisable results but rather assumes a diversity of
feelings and interpretations that can vary from one participant to another, even
in the same setting. Thus, this study attempts to interpret tutors’ multiple and
individual perceptions of their tutoring experiences. Epistemologically, this study

takes a ‘constructivist' stance, considering that knowledge is inevitably



constructed through a series of everyday performances. This is because the
study sees the tutors’ daily tutoring experiences as contributing to shaping their

views on language and education.

3-2 Thematic Analysis of Ethnographically Generated Data

The study adopts an ethnography-oriented case study as the research
methodology. Primarily, this research uses ethnography as its research design
because this researcher first visited the research site, gained access to a target
group, spent a considerable amount of time with that group, watched and
listened to what people said and did, and engaged them in conversations to
probe specific issues of interest (Bryman, 2016, p.423). Concurrently, this
research can also be categorised as a case study since all the participants were
selected from former tutors at KU JAWL.

While this study uses various data sources, its primary data were generated
through online interviews conducted mainly during the summer holidays at
Kobe University in 2024 to explore participants introspections regarding the
value or meanings of tutoring second-language academic writing. This study
adopted semi-structured interviews as this interview method allows the
interviewer to maintain the flow of the questions through the use of prepared
interview material and to probe further at interesting points (McGrath et al,
2019, p. 1003), with this researcher also playing the role of interviewer. Another
former tutor participated as a pilot interviewee to improve the content and flow
of the interviews. The language in all interviews was Japanese because it was at
least one of the first languages of all interviewees.

While its main data were obtained through semi-structured interviews, the
subsidiary data in this study are findings obtained through participant
observation. As noted above in 3-1, I was a member of KU JAWL for
approximately three years. In the initial stages of this study, my role as an
ethnographer was that of a covert full member, which involves ‘full membership
of group but the researcher’s status as a researcher is unknown' (Bryman, 2016,
p.434). Although my role as a researcher was overt at the stage of conducting

the interviews after gaining inspiration for this study, at the later stages, I
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assumed more of an interviewer role rather than that of an ethnographer. This
research uses a linguistic ethnography approach, a language-centred examination
of ‘situated meaning-making to unpack ‘institutional, socio-cultural and
ideological processes (Pérez-Milans, 2015, p. 12). A significant portion of this
research is still ethnographic, as the two research questions uncover how
members negotiate the meaning of tutoring and the inherent value of academic
writing tutorials in this context (Blommaert & Jie, 2010, p. 42).

All four participants in this project have been working as Japanese language
teachers with similar educational trajectories: 1) Haru has been engaged in
Japanese academic writing tutorials for two and a half years and is a Japanese
language teacher at a tertiary school. 2) Sora worked as a postgraduate tutor for
three years and is now a Japanese language teacher at a tertiary school. 3) Rui,
who worked at KU JAWL for two years, is a freelance Japanese language
teacher. 4) Rio, who worked at KU JAWL for a year, teaches Japanese at a
tertiary school while concurrently instructing academic writing. Note that all
four names appearing in this paper are pseudonyms.

This research used semi-structured interviews as the primary method for
generating data. The first half of the interview asked participants to share their
tutoring experiences, while the second half focused on how tutoring experience
is reflected in their current educational practices as Japanese language teachers.
The contents of the questions varied depending on the responses of each
interviewee, given the flexibility of semi-structured interviews. A thematic
analysis is employed to examine the interview transcriptions as it facilitates the
identification of analytic categories from large volumes of qualitative data. The
analysis was conducted using Ryan and Bernard’'s model (2003, pp. 89-94). For
instance, this study examines repeated words and expressions, relationships
(similarities and differences) among narratives, and theory-related utterances.
Moreover, after coding the original interview transcripts, further analysis and
interpretation of the data were carried out, referring to the findings from the

participant observation.
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4. Results & Discussion

This section analyses the interview data to answer the research questions,
presenting the findings also based on the ethnographic data collection, and the
narratives are organised into three main parts. Part 1 explores methods for
fostering writers’ learner autonomy by gathering the narratives of four Japanese
language teachers with reference to the findings from the participant
observations. Part 2 comprehensively explores how their tutoring experiences
for learners of Japanese as a second language have a contradictory influence on
their perceptions towards nativeness in language. Part 3 discusses the
paradoxical phenomena in the transdisciplinary and intercultural fields that have
emerged by comparing the interviews with the participant observation from a
Foucauldian standpoint.

4-1 ‘I wanted to give the writers a souvenir (something they could make use of)’ :
Fostering Learner Autonomy in Writers
A series of ethnographic interviews in the present study first explored how
research collaborators perceived ‘writing tutors. Common to all four
interviewees was the perception that the tutor’s job is to foster writers’
autonomous learning. For instance, Sora clearly stated that tutors should not
exclude writers’ intentions and should consider writing as an original piece of

work:

VTG SADR (LI EDFWTESAHGDEDLED T, FIEIADEL
DHEAEDIZL TLES> TIAIIATT LR LF—FEPanREDEET
TIVE, NISL o TUFA S D 4 G BZPEL 6T ELT
LB DICONTIE, WFEDEZ TLBEEL TR ) LIFTOD50 008007580
EBEEIATT, TILvradE, CobDEZEMLINIIT /ST T
MICZHEZ S0 o TEo TL ZEo756, EDXEZ/LFWTE SA D ki L+
2 TS o 5D T IMICL>TLZEIDT,

Sora: The texts written by users are their own, and we tutors shouldn't change them to

exclude their ideas. When the ‘correct’ answer differs by person or when there are
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many possible answers, we must respect others’ ideas and consider them. I think
it’s the same with essays or theses. Otherwise, if we force our answers on them

and tell them, ‘Write in this way’, the text would be our work, not theirs.

Sora’s standpoint explicitly reflects the philosophy of writing centres ‘protecting
writer ownership. His narrative further suggests that the deductive teaching of
writing, which the tutors see as a better style/use of language, prevents them
from respecting the writer’s intentions. The expression ‘to foster a better/
independent writer’ is frequently expressed in KU JAWL's observations. It is
clear that ‘fostering independent writers is one of the explicitly articulated
principles of the Waseda University Writing Centre. This value of fostering the
writer's autonomy has become a shared understanding in the KU JAWL
community. The significance of fostering’ rather than ‘teaching’ has received
more attention in educational institutions, and a review of the tutors’ practice
shows that it is important to consider suitable scaffolding for the individual.

Rui elucidated the attitude a tutor should adopt to interpret the unique
intentions of individual writers by unpacking her memories, while Sora
highlighted the taboos of what not to do as a tutor. Her statements represent
how a tutor collaborates with the writer, facilitates spontaneous thinking, and

helps transform the writer’s ideas into the written form.

UYL IS T TR T, O LR GIITE S B L D PR ANEL D
LLoho TV IDEDTENANT Toho EEHOHL F L (%),

WA D TR (H)s FREERD S 717 T = G LIS EALISL D5,
B BPEDFWIZDANSE > TONI P EHL TP EE w0087
T e 75 BT o8 [SILAEPBHLTES7 ) >TF7
VP2 % WFPEEEAEAML TE 550 E NI ,IEDOI5
Lo, EIPoTTL 7y 7EHIEI 1o T IDEF 2 — 5 —
1 TL e TELLL B [DEE ) BRI L0 BRAL FWTHIZ
WL TTTEBBESL L, CAZHT [ Faz——=HLBA/) > T
TAA=ZNIED ) E LR | O B/ DEATE L > To Tt
S g CRBICFIIESATBICIRS § DA B o/ F o TE 5L o7D
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C, BLEEDLEUEEL I G T2 —F TG T TELL

Ken: I remember now, listening to you, that at first, I didn't really know which direction
to take in writing tutorials.

Rui: At KU JAWL, we had to determine what was best for each user as there was no
definite goal and few correct answers. It is not enough for us to just say, ‘Why
don 't you do it this way?’ or ‘How about doing that?’ constantly. We can only find
the best by getting the users to come up with more ideas. So, we held discussions
to encourage writers to spontaneously consider potential or alternative ideas. It
was like a ‘gathering of knowledge’, wasn't it? My fellow tutors were sincere
towards the users. In that context, my previous image of ‘tutors = those who
teach’ has changed. A writing session was something we could ‘create together’
with writers. I wanted users to feel that they had gained something from the

tutorials. So, I wanted to be a tutor who could give them a souvenir.

Rui's use of the expression ‘B souvenir' is worth noting. It refers to the
knowledge and skills writers can utilise independently after the writing session.
Through participant observation, it has been clarified that many experienced
tutors, including myself as well as the interviewees, used the term ‘souvenir’
daily. The reason for this may stem from the fact that the Writing Centre at
Waseda University uses the term ‘souvenir to train tutors. KU JAWL tutors
are encouraged to attend intensive courses on academic writing held by staff
from the Writing Centre at Waseda University when they become tutors at
Kobe University. All the interviewees in this study attended intensive lectures or
seminars given by staff members of the Writing Centre at Waseda University.
Thus, similar to the KU JAWL tutors, there is evidence of an internalisation of
the importance of giving writers writing tips after the session so that they can
write their own work without the tutors. Rui's perception of the tutor’s job
strongly points to the concept of learner autonomy, where learners’ ability to
take initiative in their own learning and to assume responsibility for it is
cultivated. In the context of second-language writing, learner autonomy is closely

connected to scaffolding, as it improves students abilities to accomplish what
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they could not achieve independently.

Higher education institutions have recently focused on upskilling their
students. Autonomous learning has been recognised as an important skill that
students should cultivate alongside communication skills and critical thinking.
When it comes to the marketisation of higher education, institutions sell
detachable skills to students and ship them once they have acquired the skills.
Synchronously, students visit higher education institutions to ‘buy skills and
strive to increase their value as commodities by enhancing their purchased skKills.
In this context, tutors and writers seek to hone their expertise and dispositions
to ‘live better’ in the society where they are situated.

Cultivating learner autonomy in writers often requires tutors to comprehend
the situation, the knowledge and skills they possess, and the required support.
Rio's statement exemplifies this, T reckon it's the job of the tutors at KU JAWL
to listen well to the writers'. Her reference to the ability to listen as a desirable
quality in a tutor corresponds significantly with the attitude of not disregarding
the writer’s intentions, as described by Sora, and the disposition of encouraging
the writer to generate ideas, as elucidated by Rui. To understand what writers
tend to expect, another vital point that made them knock on the door of the lab
was raised by another interviewee regarding the needs of writers who use KU
JAWL:

NV L RGP —FADNGF 2 — 5 =5 E S AFYG A o> T 9 D
DBESEHITATT LR EARIWZIS, FEBN I > TOBH5E 0
IDIIANNEB BATES F L L BHNET, P, Ello TAWES 77
8, FIHEDIFHEERA S G0 TEILEEL TATINE, HEFDXFES
DPHHE DD So T DI ENENHEEH S/ TOSATT L > T
VI EEDFENDL FICEBEL TV E T

Haru: I think KU JAWL users probably feel reassured when their tutors have Japanese as
a first language. Therefore, I believe that being a native speaker is very useful.
Meanwhile, I also feel that it highlights how much importance is attached to

correct Japanese grammar and expression, both by users and lab, as well as by
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users’ supervisors.

Haru's statement that, as a tutor, he wanted to respond to KU JAWL users’
needs for correcting language expression to reassure them suggests that there is
a phenomenon among writers who use Japanese as a second language that they
rely on ‘native speakers to guide them in the correct use of the target

language, which will be investigated comprehensively in what follows.

4-2  ‘Regardless of whether Japanese is writers’ first or second language, they are likely
to struggle at the same points’. Increasingly Complex Gazes on Native Speaker-
ism

At KU JAWL, tutors whose first language is Japanese support tutees whose
second language is Japanese. Accordingly, tutors should consistently develop
sessions to foster writing skills regardless of whether the target language is their
first or second language. In reality, sessions tend to be tutor-led, with writers
relying on ‘nativeness and expecting corrections by tutors in such cases. This
section describes how second-language teachers who have experienced these
conflicting dilemmas perceive such situations.

This section begins with an interpretation of Rui's perception of the ‘native
speaker’s self, where she reflects on this challenging question in the context of

Japanese language lessons.

WA T —A ZATEIATS F o F DFH ] D6 0ATIIE #7757
TCBHEEE T L DOOMIEIZ L 550 L FISL I, El o TE TP
o BIZHLGEDE 7 HE (L TEITEF TOEDT, HYFHEL THEEH
CHICONTNEGFL G EDDBEIETT TV T EDEEHLTTT
Bo (HlE) BFEZTH—NE L THEFESIL TS DI TLS (HA
DL X>T) TEBLENIDET L0 E 050

Uy 2DTHDL T, LD Y TAGELE > TL I EE TR ED—4 T,
BEIZ 2 5 20 L FICHEN N E S Fo TS ATELD, E7idE
T IS ETT D

WA BB DS E L0 o TS E TI R B BN KD TP 5
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LTELDIITIRE Do) LT L, SEDHRCHES £ H S T IS
o T DB LET B ZHPHEFDHALY E BMPHEZ L EE T
R TEILC L @D > T TEHTFDOEIARF ZZi F=5#H T
WL TOBDT, FEDELPEE, iLDM ) 5 PH7 DR S &
D CTESIVGHEIEDEN & L EH > TOE T

Rui: Well, how should I say this...? It’s hard to express it clearly, but I feel I want to use
the fact that I am a native speaker of Japanese, and synchronously, I don't want to
be arrogant. There must be specific ways of using the Japanese language that 1
have sensibly acquired, as I have been a native speaker. So, in my lessons, 1'd like
to teach these things too. I don't just want to deal with what is covered as rules in
the textbooks but provide a ‘3D-like’ feel.

Ken: So, you mean you want to make your educational practices more ‘real’ rather than
the 2D-like feel. You also mentioned that you want to be careful, not arrogant.
Can you elaborate on this?

Rui: Well, I shouldn t rely too much on my personal sense of language. We haven t really
studied Japanese grammar in detail, and sometimes, we use words without
knowing their origins or etymology. Also...there are many expressions and kanji
readings that I have memorised incorrectly. But I've been teaching people
studying Japanese as their second or third language. Therefore, I'd like to teach
them with credibility in terms of the history and transition of the language, as well

as the origins of grammar or the roles of particles.

While Rui's description may somewhat reproduce the privilege of being a native
speaker of a language, it also implies that we do not have thorough and
‘correct’ knowledge even regarding our first language(s). Sora stated, Just
because you are Japanese does not necessarily mean you can always use correct
Japanese', citing his experience in a class on corpus linguistics that he took as a
postgraduate student. Scepticism about native speaker-ism that people whose
first language is Japanese cannot always choose to use Japanese in a way that is
considered ‘correct, is clearly expressed in Rio’s description below.

In writing centres, it is assumed that, in principle, both first- and second-
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language writers can be tutored in the same manner. Contrary to this point, the
tendency of writers and their supervisors to expect writing centres to perform
‘native’ checking of expression or grammar typically in second-language writing
implies the existence of a strong assumption that writing in the first language
differs significantly from writing in the second language. In the current research,
one of the interviewees, who elucidated her experience supporting both first- and
second-language writing, noted that the difficulties writers face while writing are

similar, regardless of whether Japanese is their first or second language.

Uk D E S, BIEEDHEFLICEEL Torut, AN S HZES
BErE S BT C F LA o T S EPHIR TL A, ESiE
HIT %o To ZITIPLERT, I TELHGTEEIES T 556, HFo
TOBIHE PHETATES J oo TH o TOLATT ST i
oSS > f o TS Pag D MTHET R HE A
DHEBNZSG L TE, HEAZ DS E 0o TITNTHGDEHITTIRE >
TV ICEBHDTHILL XL o [ &0 T DI > fDFF
DT, T3 2=0—23>PEEAEE0E05 Tl IDIZEgkl TZ
L2 RIS TR 6 —FISHH L TO S HFETL e DT, H
GO T RIIM ) FE LA

Rio: After all, as long as they have reached a certain level of Japanese language
proficiency, I found that both domestic and international students have much in
common regarding their struggles. I found it intriguing. First, I thought that
international students’ knowledge would be quite different from that of students
who were raised in Japan, as they came from different countries and thus had
different educational backgrounds. However, the difficulties they face while
writing regarding structure and logic are very similar. I also became conscious
that just because you are Japanese doesn t mean you understand everything about
Japanese expressions. [ was a bit concerned about communication, as the
‘international student’ was a key feature of this lab. However, when I joined the

lab, I felt it was a job that we had created together, reducing my bias.
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It can be argued from her statement that while proficiency in the target
language may support writing skills, there is no association between writing
tutorials and ‘nativeness. Rui and Sora also mentioned that people whose first
language is Japanese cannot always provide ideal support for learning Japanese.
Essentially, the myths of native speakers’ have been broken through the
experiences of tutoring second-language writing at KU JAWL, although to
varying degrees for each person.

One of the principles in writing support is that tutors and writing centres
should treat writers as equals and have similar sessions, regardless of whether
the language of writing is the writer’'s first or second language. However, in
reality, supporting writing in a writer's second language is often considered
separate from supporting writing in their first language. Moreover, KU JAWL
was no exception to this. As Rio stated above, when she became a member of
KU JAWL, she noticed similarities between first- and second-language writers.
Conversely, for many people who are not involved in writing support, these
differences are sometimes considered self-evident. Misunderstandings of the roles
of organisations supporting writing and how to deal with them have been one of
the main points of discussion among tutors at KU JAWL, as there have been
frequent requests from many writers and their supervisors for tutors to take the
lead in direct revision of their writing.

This section concludes with Haru's narrative, where he describes how he
shifted his focus when diagnosing texts from the concrete level of expression and
grammar to the abstract level of research questions, structure, and logical

development.
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Ken: You said earlier that one of the needs of users is to use grammar and expressions
correctly. You also told me that you wanted to meet their needs as a tutor. What
made you concentrate on abstract issues even in this context?

Haru: Following discussions with my fellow tutors, I realised this: if the written text
doesn 't make sense at an abstract level, then it wouldn't be readable. In concrete
matters (such as grammar and expressions), some errors do not prevent the
reader from understanding the meaning of the text, while there are also errors
that make it impossible for the reader to understand its meaning. However, when
errors exist in highly abstract matters (such as structure and logical
development), readers find it difficult to understand the text. I realised this point,
.let’s say, gradually?

Through the participant observation, it has been found that these
expressions ‘B o EWHALOD I A mistakes in larger units (errors in abstract matters
in my translation)” and ‘HoH 2 WHALOD I A mistakes in smaller units (errors in
concrete matters in my translation)’ are also common expressions used among KU
JAWL tutors. KU JAWL has a writing analysis sheet that is used for tutors’
on-the-job training and for sharing session content among tutors. The sheet has
been used consistently since the early days of KU JAWL; while minor changes
have been made occasionally, the basic content has remained the same. Its
content is a table in which the components of a text are described in order from
the abstract to the concrete. While the tutors use this sheet and, therefore, do
not explicitly explain the level of abstraction of the components in the text to the
writers during the session, the conversation between tutors, as between the
interviewer and interviewee in this case, assumes a shared knowledge and
mutual understanding. To make the most of the limited 45 minutes per session, it

can be clarified that the tutors have been trying to understand the level of
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abstraction of the issues/errors in the writers' texts and provide support that
respects their intentions.

The tutors  realisation of the ‘native speaker myth could be an
unexpected by-product of intercultural communication work. In the context of
the marketisation of higher education, self-responsible competition for skills
increases the gap between the skilled and the unskilled. Language proficiency is
also a retrofittable skill in today’s increasingly globalised societies; using a
language with hegemonic power as a first language could be regarded as
prestigious in late-capitalist society. However, the tutors’ growing scepticism
about native speaker-ism is an example of the unanticipated dynamism of
intercultural communication since intercultural communication can sometimes

create unimaginable dynamics.

4-3 Reproduction and Transformation of Power Relations: From a
Foucauldian Standpoint

This research primarily aims to understand how Japanese language teachers
interpret the meaning-making of their tutoring experiences and explore how
they perform it in their current teaching practices in Japanese language
education. Concerning the first research question, the interviewees’ self-
reflections illustrated that tutoring could foster second-language writers' learner
autonomy. Regarding the second research question, their tutoring experiences
may influence their own beliefs in the ‘nativeness of a language, which was one
of the unanticipated findings in the initial phase of this research.

It is evident among the practitioners in this study that the Japanese
language is not the property of the native speaker as a first language.
Meanwhile, mentioning ‘Japanese tutor reinforces imbalanced power relations
by reproducing the stereotype of [supporter = native Japanese speaker =
‘Tapanese people’]. While the privileged value of being a native speaker may
remain prominent in tutoring Japanese academic writing, based on the
participants’ remarks, it can be argued that the imperfections of nativeness are
becoming increasingly apparent through tutoring experiences. In tutoring

academic writing in Japanese as a second language, there are ongoing dynamic
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transformations in conflicting discourses between the reproduction of power
relations of the privilege of mnativeness and increasing scepticism towards
native speaker-ism.

Through the narratives of Japanese language teachers with tutoring
experience, it was apparent that tutors aim to inspire their tutees’ autonomous
learning through the writing-mediated negotiation of meaning-making. Their
shared goal of cultivating communicative competence is internalised as the
preferred technology of the self to be acquired under the currently dominant
discourse on language-related education in late modern society. Considering
Foucauldian perspectives, Urciuoli (2008) illustrated the following phenomenon:
that is, in the neoliberal job market, acquiring skills is key to success, and an
employee is considered a ‘bundle of skills". Thus, employers perceive individuals
as collections of useful, detachable skills.

Higher education institutions have been increasingly focusing on upskilling
students. Concerning the commodification of higher education, educational
organisations sell detachable skills to students and ship them once they have
acquired them. Concurrently, students visit higher education institutions to buy
skills and are eager to increase their own ‘commercial value’ by bolstering their
purchased skills. In this cycle, both tutors and writers attempt to hone their
expertise and dispositions to achieve academic success, increase their
employability, and improve their lives in the society they inhabit. However, while
they cannot be completely free from the dominant power relations in which they
are constantly positioned, meaningful interactions in transdisciplinary or

intercultural settings can lead to societal change in hegemonic discourses.

5. Conclusion
This study explored how writing tutors’ experiences can be interpreted and
reflected by Japanese language educators, focusing on two objectives:
1. To interpret postgraduate tutors experiences of learning support
through ethnography-oriented interviewing;
2. To investigate the meaning-making of postgraduate tutors regarding

their tutoring experiences specifically situated in Japanese language
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education through semi-structured interviews based on participant
observation.

From the interviews and participant observations, some prominent outcomes
were identified. This section discusses how transdisciplinarity or intersectionality
can impact the reproduction of power relations and the transformation of
discourses. Further, I propose some implications for learning support and
suggestions for further research.

Tutors and writers have internalised the hegemonic ideologies in current
higher education, the dominant discourses in the field of language learning and
teaching, and the disciplines favoured by their respective communities. While
they may continue to reconstruct imbalanced power relations, tutors (at least in
the present study) embrace contradictory dynamics between creating a better
worker self through acquiring professional attributes and simultaneously
becoming aware of the imperfections of nativeness. This study does not
necessarily frame tutors acquired skills and attitudes in a negative light.
However, it has deployed the technology of the self by Foucault as its theoretical
framework, in which the notion of internalising disciplines in the context of
modernity in a critical sense was initially proposed. Nevertheless, tertiary schools
have become a space for students to develop their attributes, which consciously
or unconsciously encourages students to gain wide-ranging pragmatic
experiences through campus life, acquire skills that could be an advantage for
their future, and strategically create a better worker-self. Concurrently, the
practice of tutoring second-language writing, which is transdisciplinary and
cultivates learner autonomy through dialogue, can potentially transform powerful
discourses in education.

The salience of ‘fostering or ‘scaffolding’ rather than ‘teaching or
‘training’ in educational institutions has regained prominence. Reflections on
tutors’ educational and communicative practices show that it is crucial to
consider scaffolding for individuals. Furthermore, a co-learning setting in which
students assume the role of educational staff in tertiary institutions could benefit
both tutors and tutees. Tutors need not be teachers, and students who need

support can expect to learn through dialogue with their counterparts in equal
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positions, where dynamic learning can occur. It is imperative to consider that
student staff can be hired at relatively low salaries, inevitably creating unequal
power relations between employers and employees. Therefore, staff members
have a responsibility to remind themselves continually that students are not
disposable resources.

In the present study, the past tutoring of research collaborators was
successfully approached because this researcher was an ‘insider’, although it
was impossible to ethnographically explore their current language teaching
practices. If how tutors’ experiences can be situated in their current Japanese
language teaching could be explored, it would be possible to focus not only on
their perceptions but also on how their experiences are reflected in practice. A
limitation of this study is that it only included individuals pursuing careers as
Japanese language teachers. However, KU JAWL graduates have entered
various professions, with some working in higher education, though not in
Japanese language education. Expanding the scope of this exploration to include
them would allow for a broader investigation into how tutoring experiences are

reflected in education and research.
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