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1. はじめに 

Goldberg (2019) EFL

CEFR B1 B2 3

4 7 10 19  (repetition) 

 (engagement, Goodwin 1981, Tantucci and Wang 2022) 

 (Du Bois 2014) 

EFL  (repetition) 

interactional history, Deppermann 2018

Goldberg (2019: 73) 

4

9

 

 

2. 会話における響鳴 

EFL  (resonance, Du Bois, 

2014) 

2013: 559

 (1) drama 2 there 

 (Jill) 5 JILL 1 drama 5

there was  

 

 (1)  (Hey Cutie Pie SBC028: 70.075-80.730) 

   1  JILL; You ∧missed like all the ∧drama here. 

  2       (H) 

  3  JEFF; ∧No drama. 

  4  JILL; ∧Yeah,  

  5       there was ∧such ∧drama.          

  6 There was ∧drama, 

  7 and there was ∧suspense. 

  8 (H) And then there was ∧relief, 

 9  (H) and then there was ∧ecstasy.       (Du Bois 2014: 371) 
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(1) 

(2) 

 (repetition with upward intonation) (3) 

 (repetition with downward intonation)  

 

    (2)  01  A: No, I mean on Saturday maybe we can do it. 

      02  C: Saturday? Wow. Mmmm.   (  2022b) 

  (3) 01  A: But you are familiar with that piano. 

   02  C: Am... just familiar, I cannot still play it. (  2022b) 

 

(2)  (Svennevig 2004) (3) 

(agreement)  (acknowledgement)  (confirmation tokens)  (Schegloff 1996) 

(2)  (3)  

 

3. データ分析 

EFL 1  (CEFR B1

J) 2  (CEFR B1 T1 CEFR B2 T2) 4

7 10 19 7

(2)-(3)

1  

 

表1. 各ミーティングにおける総ターン数と繰り返し数の割合 

 
 

7 7 83 55

7

非繰り返し 繰り返し
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5  

7 1 43  

 

(4)   01 J: So he is, he is a rookie. Wizards. Do you know? 

02  T2: Wizards. 

03 J: Washington, Washington Wizards.  

04 T2: Washington? Wait a moment.  

Oh, okay, okay.  

05 T1: Oh, yeah. 

 

(4) T2  (Wizards) J  [ 01] T2

 (Wizards)  [ 02] J  (Washington) 

 Wizards  [ 03] T2 Washington

 (repair)  [ 04]  (sequence) T2

 (2)  (3) T2  (2)  

(3) 

 

5  

 

(5) 01  T2: It’s a ball. Small Ball. Like we have some special, okay. 

   02 J: Kind of sticky? 

  03 T2: No. Not so sticky. I think.  

    So you can see our screen. 

 

(6) 01 T2: How about you can bring some, ah, what’s that, róng qì, lunch container?  

  02 T1: Yeah, I always forgot to bring a container. 

  03 T2: Because nowaday we have, 

I think, we have … we have this. Did you know this? 

 

(7) 01 J: Some chopsticks are made from, ah, ah, how can I say, kind of waste of wood. 

So when you cut cut a tree, at that time, some branch, branch?  

02 T2: Branch?  

03 J: Ah, not branch. Just a moment. 

(8) 01 T2: Ah, not throw away a plastic bottle?  
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02 J: Yeah, yeah. Of course, yeah. Right, and also… 

03 T2: Reuse the bottle? 

04 J: Just a moment.   

A kind of soaking garbage completely. 

05 T2: Soaking? Ah, okay. Recycle? 

06 J: Yeah, recycle and also … 

  A-, not, not an, non-littering? 

07 T1: Litter? 

 

 (9) 01 T2: During last semester, in our class, our teacher asked us to do it, a kitchen 

  waste can, and we…. Oh, I can show you a picture. And then he asked us 

  to, to grow some vegetables around the kitchen waste can. We used 

  kitchen waste to become the …  

02 J: Compost? 

03 T2: Yeah, yeah, to become a compost. So I did it. To become a compost. I did it 

 last semester. And I can show you the picture.  

 

図1. プライミングと4つの響鳴 

 

 

(5) T2

 (sticky) 

(6) T2 róng qì, 

lunch container T1 container

“Washington?”

プライミング 響鳴１ 響鳴２ 響鳴３

3’00”2’30” 14’35” 19’56”

響鳴4

34’02”

“No so sticky.” “Ah, not branch.” “Yeah, recycle
and also …”

“Washington, 
Washington Wizards.” “Kind of sticky?”

“What’s that, 
lunch container?”

“Branch?” “Ah, okay, recycle?”
“I always forgot to 
bring a container.”

響鳴5

57’34”

“Year, yeah, to
become a compost.”

“Compost?”
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T2 lunch container (7) (8) J

branch recycle

(9) T2 J compost 

T2 compost 2

(5)-(9) 1

T2 J

(5)-(9) (4)

(5)-(9)  [

]  

 

4. 考察 

(4)-(9)

grammatical form syntactic form

 

 

 (10) Any linguistic pattern is recognized as a construction as long as some aspect 

of its form or function is not strictly predictable from its component parts or 

from other constructions recognized to exist. In addition, patterns are stored 

as constructions even if they are fully predictable as stored as constructions 

even if they are fully predictable as long as they occur with sufficient 

frequency.”                                         (Goldberg 2006: 5) 

 

(10) linguistic pattern (4)-

(9) linguistic form pattern (form) pattern 

(form)  (pairings of form-meaning) 

Goldberg (2019: 73) 

T2 J (4)-(9)

interactional history (Deppermann 2018) 

 

(4)-(9) [

] 8
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linguistic pattern

(Goldberg 2019) 1

 

 

4. むすび 

Goldberg (2019) 

EFL
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[Abstract] 

 

Lexical Resonance and its Extensions in Conversations by EFL Learners 

 

Kihara, Emiko 

Kobe University 

 

This study explores the acquisition and application of constructions by English as a 

Foreign Language (EFL) learners in conversational data, employing a framework rooted 

in usage-based constructionist approaches (Goldberg 2019). Specifically, the research 

centers on lexical repetition during online meetings involving three university students 

at CEFR B1 and B2 levels over a four-month period (7 sessions, totaling 10 hours and 19 

minutes). The findings reveal that lexical resonance occurred more frequently during 

moments of heightened participant engagement (Goodwin 1981, Tantucci and Wang 

2022). Additionally, expressions that resonated were extended into new usages by the 

participants during these highly-engaged interactions. From this conversational data, it 

is inferred that the productivity of lexical repetition in EFL learners is contingent on the 

accumulation of conversational interactions with the same participants (interactional 

history, Deppermann 2018). Building upon Goldberg's perspective (2019: 73) that "if they 

have already witnessed a construction being extended with a wide variety of exemplars, 

they are more willing to use it productively themselves," this longitudinal data indicates 

that, with approximately 9 hours of accumulated conversation time, EFL learners can 

create new usages accompanied by lexical resonance in their conversations. 
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