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Forms and Meaning-Focused Instruction @)% : HAR ANEGEEE HEOFERBOIFEA ML T

Forms and Meaning-Focused Instruction M3hER:
BARAEEZEEADERZDIEELXELT

B g KFn Fns?

1. [FCHIC

Communicative Language Teaching (UL T CLT) X, 23a=/—al B8R B R T D720 DIFERLL T,
INETEZLOEEBL CHEASNTEY, HITEHARDIFEHEICHB T CLT OFE FIZhOEE 22,
L, — 4T, i CTIITSiHeEC Bk, SREH OGBSI 2 E O ERIZ LD SRR 0K
KT, 2009, p. 56) | OIIRFRBE SR HDZELIERMSILTND, 20857 CLT IZBI D A2 D 5
ToDITIRESNTAREEL L GIAFE B SN TOD 003, “focus on form (Long, 1991)”ThD, LAL, focus
on form OFFEINRAMFEL T SATIFRD RAD SHERTEEZ X RELTZB DI m->TRY, BHERIL
form &L THZHNTNBIZH3 5 (Long & Robinson, 1998), D HHIIFERIZD72\ (e.g., Park,
2000; Saito & Lyster, in press) ,

BUE, BAREROFE - FEERENLEOINATON WD) E, FEEREOIURIZE 277 —hi
22 (T, 1995; M, 1991; Z2HIEA>, 2008) DIETT DL, FEEDFHLL LD, HEL~VL (5HiH)
DFIFELDZT TORNEEEELTZZ LR, KAEDHEBPFEFIREL T To TN EREIELIZZ L23
BN TND, ZOISZRBUTIN T, FFEFED focus on form Z7E AL THEEIALTWALLRT
I, BEAEERDIREISNLTOODEINTTBERMTHDHLE 2L, T, CLT OEEAITHIHT, +5312
FAFREAITOITIE Y TIUT RO DIEA D,

ZIC, A ClL, focus on form @ form &L TH FEHFRZEEHIZLEL, ZDIBEHRARGET L%
BHET D, BARIITIL, BSL FEEERFRLEL T, focus on form I ANT- B S LL CREMEE S
L, —EDONRETIATHIIE THD Park(2000)2ET /L EL, HA AN EFL S8 E 25 5L Uiz faEsh R
ERRRET HZEE LT,

2. £ATHAR

2.1 focus on form
{EHRERZEERIEE, WA ODEARTE (CLT) OFE SO A IO EE L LT, ITAEFEH I TWHA D0,
focus on form ([ FFEZ O sl (FiiR, 2009, p. 145) |) TH D, focus on form &1, [EEZITaIa=/
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—Lar R EHLUIREO T T, FEENEETDREFH-CHNEEAEOTE AR REII LT, EEE O
EEmT S5 (Long, 1991, pp. 45-46) | DZ &GS, F72, Flk (2009) 12L5&, focus on form 1, 15
FEHIBEEE N R LBIRZIEL ), TZNETRENTE 2 SOBEREDOH AL A E2BE L 1T,
W DONT R EINTIER L L ET D5 (p. 145) |DZETHD,
focus on form DKL EEHELL TR, FEED=—XIEC TRESNIF A Zffi> CEliEEZ
THTHATPLEIRIE R, BRSO THBRHRRE OBRNELH A, £OBRTHIESE
BB TEAEITIHETHINEHLERIE RENHY, OB AELL T, ENENDIEED
BT, MENRLTWETREAR L DIREZEHHL LV OB 00 G5, FEE&ITOFIEL T, FEHED
RIEWEZELSEWVEL T, BRAIC A EE ITHENICK DD TFWVEL (recast) | 0, F57ED S8
A A T Y PDOFTHIZET, FEEDORUTEEFHELIOET DA 7 MK (input flood) 172E
&% (Fakk, 2009).
focus on form D“form”i%, —MXHIIZ, [SUEIRTFEEIDZLETHLEMESNT U, LL, Doughty
& Williams(1998)i%, RDIHNTIR, form I[VFFEHCHAEER D H2O T HFBEIRL B EINLTNDHLEER
LT,
...it is important to note that every hierarchical level of language - from phonology to morphosyntax to
the lexicon to discourse and pragmatics - is composed of both forms (e.g., phonemes, morphemes,
lexical items, cohesive devices, and politeness markers) and rules (e.g., devoicing, allomorphy,
agreement, collocation, anaphora, and in-group vs. out-group relationships (Doughty & Williams, 1998,
pp. 211-212).

ZOZLb, focus on form DFFETELA R FFREITH FRRIC WD ZLICREIIZRNZEN DA E7R
ST, ULINURAE, B OFREIZBE T D0/ TAFZE0 #0130 73<, focus on form % V=3 EHRE A4
DHATIRZEL, HEVTFELZR (Couper, 2011; Saito & Lyster, in press; Venkatagiri & Levis, 2007) ,

2.2 EEEFEAY

RO BT HIFEEH %, BRI L%, FBHRELE, 15 (b5 52 LeLE0%E
) ZVEDDITHELESND D AW (FIHIED, 2009, p. 299) |DZETHY, MDFELVEHNLL TS
DEFET, TER (1998) 1%, FEIREADOEEILL T, OTEARFEAE CCRENHFNRE0EES) , @B
FRBERE GREEFEDOUINH 3070012 5), @Fnliee (FLFETHLIMBIBEE LR HILIE-T, 4
FLENGAA XA D), D3 ORHHELTND,

AARGECHERED LN, B—TIC Lo CEE N TS5 BEF T HFHH Lo T, FEEDOIIIE YT D
FROFERET DL, BT AZLREICL > CGERSAE DI A e FE T AL L N ESbhT
% (Kondo, 2009), F7=, KEF(2008) 1%, [TREADMIEWT T HORE OMEWIDGFEOBARRMEZ R EL
HRHFRTHD (p. 81) | LR TEY, ZOFREDOMLIEEFHNTCND, ZOIHNT, FERBNIaI2=—
LA AlRBWTETHEEREEIZH, —SEEE T CHOEEBBICIHEELL 5L TLEIDDOTHY,

P TR NS AFRUER CAWLNAGELHY, THEFTIEGET 7B M ERGLTDIEN S, R LLTIE
FEIRES L RIBISICODIENLL, A TTREIREAL R T D,
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HAGERAIZL > Th, ZEAREERIE B O—>ThHES 25 (Kenworthy, 1987; Wong, 1986) ,

F-, FREOBLENOE 2 DL, FEIREME, A hR—Tar el LT FIE TSN, FEE
RIEHTHLEBONNHLTHD, LU D, BRI ONWTUE, HORE - EDOHAINFIET LT ED
5, ZOMDEESEIE L EARDEFFED TV, OFED, asa=4— a3 EOEEE (communicative
importance) 23 LRI <, FEAE RTBEME (tachability) &322 72, /3T A BT I FRINLEIZ &HDTH
H &5 %% (Dalton & Seildhofer, 1994) ,

FEIRBME W ST SATIFSEIC DN T, O DFERBORFEAE FLDT-b DR, HARFEORFEIEH %
FZ LD HFEDOREREAEEAOMEMEZ AL 7=b O THY CRE, 2008; Kondo, 2009; T, 1997; 74k,
1968), HAR NJEFEFE F A5G L LT FEIRBMOFFEMIT 2<137e<, 2O RN OHIFEN AR5
WBEMERDDEE XD,

2.3 focus on form ZRALV-FEEE

FEWREIL, aa=F—va VIERORTICEEIRNZRIEEZITH &9 focus on form DEFHE
ZED AN T DED 72V THFZE L LT, Saito & Lyster(in press)<° Park(2000)433> %, LLF, fiHLIC
ENHEHEIT 5,

Saito & Lyster(in press)

Saito & Lyster(in press)lL, 77 A U I ORFRFEFFRITE D HRNFHEIK LT, #—F v heT
LHEFERETE I/ L, ala=r—ra ABEFR NI L TEFREREA XY v 7 0RFACL
THiEAL SH7= form-focused instruction (FFI) MDA DR, FIMEE T 4 — K/3» 7 (corrective feedback)
ELTHREFICED2EWVEL (recast) BINZ 5 FFI+CF B, 2R 2=/ —v 3 EBIOH TR EHR
EEDIRVIHIRED 3 FEZ3T T, 4 HOREZIT o7,

HETFRORE, BFEITOHEBOH 3 7 40~ hOEIGIIIHRGE LTz, TORE, EIE
74— KXy 7 &BINZ T2 FFIH+CF BB WT, B3 74/~ FOMEN RS TR Y, REOZENHE
Nz, FHOERIZIE, REGEELEFENTEY, TNHITBWTE FFIH+CF ARIZHON R b7,

TOZ LMD, FRUCEFRERZIY AND Z LT HAFRETH D Z &, FRLIZFEE ORI S
ROFEEICET D &, L2 FEFRANOBEIIFEEDOT Y M7y MIUET % FFL & LT, CF 2
HERMNEL SO TWDTFREMEDR S D, LD 3 BB L ERoTz,

Park(2000)

Park(2000)i%, 7 A U B OKFECHE D ESL FEFICH LT, ¥—F v b T 54780 &
L, eI E N A E S BE (forms focused-instruction: LA FF), 23 ==/ —3 3 UiFENCE N %
& < #t (meaning focused-instruction), HRIFE L 2 I = =F — 3 = UIHFEHZRRAVICED AN 7B

(forms and meaning-focused instruction: LA FMF), #EHI#ED 4 -D125313 T, 118160 43 X2 HEDF 10
=] (B 10 KFED 17072, ZOFER, FMF BEZR bIFEORIRNR L 541, focus on form 1%, SCESFEZETS
TR, EEREICLISHTE D 2 LavRahi,

Park |25, FMF BEICERFHES N5 E ORI, “A sequential integration of forms and meaning” “C
BHDHLEBTEY, HAHLOIRREBIREL, WA LOBIZEZ BRI S I8 8EThHLL S



25, FREFNALL THE, VA= 7 RoSUERIR, listen & repeat OO X572 HEHI00 CHA/RAYZR S FEIEENIN D,
information gap IHENCT A A Dy ay iy, IVHBRIER~EB->TOKEDTHD, ZOFIL,
Celce-Murcia et al.(2010)?D F=9E 9% “communicative framework” EFEEIL TVVD, 2, CLT OFfFEFE
(FRE=aa=—arOFE, FEEO=—XGUTfRE, Fa e SiEEAORNEBELZ 53
TGENRE) ZH51C, FMF EFARICSHEMNRIHCUA = 71 LB E T, Feial DR ba—1 7L
ART 4 X—=FDIIICH HEDOEEEI~EBATL QKB DT, F AR 2 DI R N2
HTHHEBRRTND, WIS RN SHEEECHE 5317 70 & ORI H5E (FF) 2170, HE09IZi
FHEWADOII 2= —rarw BNET 2I0IGI~ B> T D, SHIZ, EHLDIREDHHAAICE
WTh, IRa=r—vard BIET2IIEEIC RV T, HEEICRD 74— Ry 707 8 D R RS
NTCNBZEND, focus on form & FAVWZREFREITIL, ZFORHREL T, F/RAFEE CHS focus on forms
DPATHOI TS,

25 JYy—F-HTRFav
2.1 5 2.4 \ZRBWTHFBLL 7= Se A THFFE D S O 7S > 7= RRE S - BRI A LU IS, AR 81T 5V
Y—F - T AF gL H L,

FRDSATHIFED D, Saito & Lyster(in press)>5ix, FFI BADAERIMENHSNERY, 7B EIET 4
—RAY I IMA DD NRIITHDZEN DD -T2, Fiz, Park(2000)0 5%, FFIOHMERHSL) 72> T
WA, KRR BRI I B A R LIRS OPS A% e FME OB IENEAD S0
277,

LU, BT B AR ARGELBE AT REL T 00, BOTFRERIINHITHETHY, By
HiE ROV TORFIIHERS AL TR, FEREN I A= — 3 a BN TETH RUITHS I, H
AFEFRA L TEENE CHOREERTER THAICHL DL, ZOREMENEESH TR, 20
7o¥, FEREBAOIREN R AT AR rHEEEZ BN,

— CHEE IO E R THLEMREE WS> TNZb OO0, JBIT AR Tl £, mifEsd,

HARD S B BREE COMAETIIRD -T2, 2T, HADFERHAEREEICE T, FHAEZEORYY
FFI O CRETDIZIEITIUTLO DD, W) SRR 0ERHLEEDND,

FIT, K, FATIIRAMITE T 2B T, fa8 RARGEET 27201, ROV —F /= AFa %
ELT,

1 A= — 3 al AEBE RSRIICED AN R EHEIE, A ARANSGE TS O JGEE R0 78
\ZRALTZ5T D,

2. A2 = — VA AEEE RRINTE) AN ERREL, Uy A &I —MOEHRED, Vb5

MEFAEERE X, B0 EAID,

3. #in=EER
3.1 sm#E

HIFFEBRL, TV T ARNERANT ANEE DT, 2011426 A 27 B(H)25H 7 A 1 H (&) I12oN) T, #E
IRPNODAST RIS 1 4 65 £ hEEL, EfiLTZ, —FDI7 AL, HARNIGROEEEa
2= =3 al FEEEIT) FMF B 32 44102, ©)— D7 T AL, BHRAEIRRDOFEELHRAIE 2479 FF
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FE33 4T TS LT, 8570 20 B ITGEDREIRES T, 50 0= 3056 10 pRREA W, H—
EF Lo TREFREMTONIZ, 20 10 HRREOHREE, K777 Bl (FEINCOVWCTOHRE 1 [6], #:5E
FEDOFESRE L — DWW TOFFE 3 [B], HERFEOFEREYL—/ /VIZOWTOFRE 3 |9°0) Ll 7=, €D
g%, FMF BRI RAOZR AR OIEE L o o = — 3 a U R B A B AN F8iE %, FF BECIXRA RAZ R 005
DB LR 2 B AN FRi%E, ZhEhT 7,

3.2 FUT AR RANT A ikt

TUTANRANT ANIIEID, IR (VR=22) 2 TEEH (AE—F 7)1 SIS TS (25
Bk 2B, ST ARNEANT ANCIE, [FIURIREE -,

FP, WMET AN, BBEEROTAD®%, VA= 7T ANATH, #& 7% R E mIN L=,
TV T AN, FMF B:1d 6 A 30 H CK) 12, FF B3 6 A 29 H (K IZFEfEL 7z, WA AN, FMF B3 7
A 158 @), FFREHNE 7 A 19 H (K)ICEhELTZ,

FEHT ANTIX, TRt G705 ENVE 1 55T & T 10 DI %, | HRIOBFEOHEHO% ERL,
FREEATV, BT THRICAZV T MBI LTz, 7ARD BERE, VT ANI FMF ##% 6 A 27 B(H) L 6
H30H (RIS FFHEZ6 H29 AUK)ET7 A1 A (&) ICFE ML, L7 ANY, FMF BEX 7 A 14 A (K)
W2, FFBEX 7 A 15 B (&) IZ5EfELT-,

L, PEVEAEROREERES LD, ER DR RR A ST R ® L, M B IZ/ERL
7zo FMF BRI, #—7 Y NEEEZ & Te 10 MO HFEL FEERUicdh e, ¥ —7 v N e7e D BaEA -V CIE#
T DAL T F A=Al Xy FIEEESE, FF B, FME BEERREIC, Z—7 o e b MaEE S
L 10FEZIERL, ENOEE T S DO LEARDIKLEHSEHIORBIMNE LU, FETFEOTFIEL,
communicative framework (Celce-Murcia et al., 2010; Park, 2000) ZZZ L1 C, BESCEEE DL ~LgY
EEELLRNLEEMETEMZ, 1R, MEEOTEBINAIE, BRI ARRORE L S 3EEE O]
BOTIZ RS AN IS BB THIEL 72, ZIMEITIE, 50 HREOILRYIOK 10 53%E 7 |, 335
HE T DL AR FEBRANR X 72, FMF ##-FF #£Eb12, FIENTEALL THREEDO S/ OV TOF A
17077, 2 [ AHS 7E B, WTFIBIREE B 2OV TOSHERRALY Y 2 &I — A7~ T,
FMF B3 information gap 1&E1%, FF B E#RATT 72,

33 aAE

TV T AN RANT ANDAZ T UL IR HOWT, EFARICBEL TR, 15 AR THH /=T Ak
DAAT EEFDTR LT, WIS, BEHIZBL T, S 0REEERDRELID DY, JiEHEEE
3 4 HE, B 72 G UM A LT R (a = 96) , FHIE13 2 44 &70o70) o RN, FE74ES
DIIELODEDNZHIBIL, 10 s TR LIz, OTktRETHT —ZI%, 2ED 65 4 DT, 7 [ED#E
FERROZ LB, VT AR RANT AMDOM 55172 51 4 (FMF Bf 25 44, FF & 26 4) LL7z,
MR- FEHOT —21T, LHIC 2 (8 FE, FMF) X2 (52N 7L, BRAR) O il o AR E 55y
WratT-o72,



4, BREEE
41 FMBEO RV DOIER

BARHIL A~ DHFEZN R L LT, 5H T ORER, SR ORISR O F25 (F(1,49) = 10.70, p< .05,
ip="18) 1XS%KMETHE TH -1, FEEEOTHE (F(1,49)=1.15,p= 29, °,= .02) ITHETIX
PRI o1, ZOENT, FEERBOTHENEE ThoT-Z L L, FRERTH% THBIRE225E (7, = 18)
MRLNTZZEE, RIFFECIT o2 RSB ORGERE RO MERE M EICE CTholoZlEmL
T, E7, 4.1 L, FERBOIMEICIT, FMF & FF [3E BOLLIFEMEAHY, FF D72 L0fEE
REBENEEZLNDLOD, MEROZHAERNA B TRDRED 17, = 04 L/INSPoT=Zid, &
HoN—FHFORREIENLIVE N THLENDZETIEZL, FF, FMF OWT OHEEEIZBW L —E DR
RN D T-LE 2 HND,

11 1076
.__,.-""-‘—- jﬂf 1081
105 /
10 y/ m—

95

B85
Pre Post

41 VA=V T DT AMFRDOZEILGER 15)

42 EHRRE—X29)DOMER

PEHICEE LTI, FEMATH4 O T80 E (F(1,49) = 57.86,p < .05, 117, = .54) 1T 5% /KHETHE TH o127,
FEREEO T (F(1,49)= 34, p=56,1°,=.00) [THETIIRI o7, ZDLE, FMF & FF I 3iEHRE
DFERIZENT, K42 DX I2EE L —EDFRERN H o 7208, MBI H F V2R IT R0 -T2,
ZDEHIZ, FRERIBOIEEPEE THoTl e, FHERI% TRELDREENROLNZ 8, AL
TITo T RN BINE DT EERBOFEEHEEN M LIZE I ChH oIzl bR L QD F, MERD%E
HARRDAE T, DR = 01 L/INED-T2Z 00, FEREBOEHICINT, EHB0OfFEEIC
> THENHEN ThHoT=bI Tlden olz, OF), EHEL0OFEIEI BV THIFENARI ThH T2 8%
W2,
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7.50
7.00 /
6.50 A.,/ 547
6.00

M —FMF
5.50 5 Ey

6.96

—

5.00

5.12

4100

Pre Paost

42 EEREAMEROERZOEHTAMEROEGER 9

43 F£EH

AREEHORERA T DL, T 1 FEENRELEAMEIZB N T, aa=r— v al Gz 5%
B ANTZHRE (FMF) &, Uy AL &VE —MROEFED LR AIHE 2 IR0 AN T-H6E (FF) @, &5
DIZH—EDIREH RN RO, ZhED, [RIUFEE AR UAHEE 9572 ORI 8 SRR,
FEREMOII 2= —al AEEE T ANTFEE, ©FED FFlL 2B AN EAITOZ L3+ /0 "HET
HDEEZDIEAD,

F7-, FREIEE LU T, BAHIE CHHIEREMTHOUVT, FF-FMF DWW TSIV T —EDFRER) R4
iz, ZO MU, Park(2000)123317% FMF Db EAL QO EWIRERLIZ R DD, FEERI RN KFET
1372, ARRFFETIEHRE TH T SUCBHR D D72 b LR, A1 E S EHZ: FF 2BV L2 E
WREAFOT T AIREED 3D, FTo, BAHIE R CTHIIEMEICOWT, —EDIEERNFLN-
AT, 2Ra=b—rar FOBEBEEOBLEN GG, B RREM A 05 B MR Le o7z,

IbHIZ, Saito & Lyster(in press) Cl, fEE7 +—R/N\y 753 FFIZIIZ Dl FFHCF (IZB\WTRB IO
OB TEY, FFL DR TEHEVH O AL 5T, 2O RIZOWT, AiFFE0 FMF OFFEIZI
TiE, T LBELDOBIIE KL T CF oW NI ENLANDFHEFELZ I WA ZER TE LT F N
W, ZOFIE, 7FAYA R0 E DREREEDIE b RESFBL QNDHEZATHA),

INGDFERN G, AFRIZBIT DI —F - 72T 21T 2EIEE, IROLHIT/eD,

RQl: A==/ —al ARENEARAICIRD AN EHRE (FMF) 1E, AARASGE B OJGEEE

BNIHREL DT,
— WEHIREDRER, AERLOTII R >Teb OO, FEFMF EbiZAa7 O _EHNZEBOLN
Too ZEY, FRa=lr— T o R R RO AN RS FREICYH, BARATGESEE
DIFEFEIRBNC —E DR RAESI-HTEVIZEITREN, IFEN S TIIRVWEEb A
DEERICOWVTHOEN IR CEDME R LT,
RQ2: II=a=lr—al REE RRINCE AN T3S HEE (FMF) &, Uy A &UE —ReF R d D
WA MRHAHEEE ) (FE) I, EBHOMRI0NERM,
—  AWHETIE, BRBIEIRROFEE + BERAHTE 2 B AN FF BER Y, ala=r—aiE



A RN AT FMF #HCHIRZRIFOFREZNEN Aoz, 2028, BIEFR
HE B CILKHWBILTNAY v A &IE ~M)Otofotﬁﬁﬂia‘zi%ﬁ”@%éi?a%@ﬁi%ﬁﬁﬁ

RBLIZEBF 2D, — T, BHED CLT DEE T C, aia=/r—Ia G <L ORHI A E
SHERBHDIRTUZINT, ERMNCHEFIREE1T) ECFMF OX57e7 7 r—F 2 RbZs
WTELLEVIAIEEMEE R LIS S 25,

5. AR DFRELHAEIRE~DTRH
5.1 AARDFRE

AWFIEOFIEEL T, FRHENE, FERFH 8], 8RO 3 Ra581T 5,

FEEANRIZEIL T, AWFFECliE FMF BEIZ3UV)C, information gap 1EENEAT - T EHIZ, SIIE D3
BT ETRE IR T, SVEL (recast) °& 7% 1T (consciousness-raising) B T>72, 24513 Saito
& Lyster(in press) TH17725 TV FFI+CF DFREJERE TH DS, AL TITREREL K —L, 7> 2o+
BB A ENTEIRD T2, focus on form DIFESFIELEL T, EDIH7HDEEDRRETHR
EDE BN IRA T DL ED B T2 5D,

WA, FEEREEEFEEHARNC B C, ARV CIE, 3 BRI, #4910 o4 3 [BE 6
5], FHEIORE | [FaAbEoL, i 7 EIT, At 60 23035 70 43 6T Tholz, —J5, JeATHISE (Park,
2000; Saito & Lyster, in press) TiZ, IHIZ 10 FREf, 4 REfIEERRNHEEN 2SN TNV, BHAROHZFELEN

SEBEBREINDOEZ T, FR I Tho> TORIMICIEDRFEN SR NI D Th A,

FREBREICOWTD, A TIE, 772 ARPRREL, ?Eﬁﬁfﬁ ;42574_]\/\/70) JElHZ+53 T
MoTeZEMBZHND, A=l —ral fhiET=4—L, BIIKO%, 70—\ % 52579
V3720 G2 A RSB E— )\W_D@%ﬂ%iﬂzﬁﬁﬁux FHUFRB72 N THAD,

5.2 HEIEE~DOTE

AIFFRDOFEFRING, SHOFEFIREA~OREREL T, Ia=b— a2 A58E VRS RSO FEE Al
REME, £ L CREREICBI D74 — R w7 DRGSO 2 Hazd 2,

iﬁ“ THETREEEY, R ELRDIRUEE 50BN 0B 2 HAICH 57223,

WFFEDRER5, FMF BEE FF BEOEBHIZIUN T, T FEHEIC—EOFRHEZN R oL )
f*%’i’x 1C, focus on form [FIVERCFEFEDIRE T CTlIed, HFOEEICREL haia=r—rav
ERNOH TR ANDLZEN TEDLLEVIBIAEFF O ZEN TEDHDTIFRNEAIN,

%7z, focus on form D TH, “reactive” fﬁfﬁ'lﬁf&)é74*]\/\/7@j(@é% AT EL b T
DL Lol SUERFEREOIFE LA EHREICO B RE YT, FEEOFREOREEN, HhiE
RFTVRRETHERL, FEEL QUK LERRUITH D, TOBE, EDIIRT AR\ 72EDIHNTEIA
MO EES BT R&ETHAD,

INETHIOERSN TR ol, [TRa=r— v al iGEEIE AL R S HREORR) 2, AR
BUWTES P CREN S R0 T, SO EEBIRIC BT, 1 BUVREFSENRETEY AR
DILTUKZENEEND,
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SE

KEFE— (2008) T HARANFFEFEHEOHS LT BT HBEGEE~D™ET 5 [ZLXoRFE 4
B SRESULATTER] 21, 81-98.

Fasgfi— (2009) [T74—H A -7 —L B ANVTBT LW SGEEE ] HOL: KIEREEE

KTH=EFRE) 2009) [FX=2=0747 7720 T D] HO: R OREEE

KUEFHE (2007) [P EFREEHO B RDHRGEO S - FEHE ] LA P - ALk R - SRR A
Jthi =] (%) [THTLSEREEE O72012 & SO B2 RO T (pp. 28-41) . HURC: Ak
ES e

Al %E— 1F0> (2011) [New horizon English course 1] HUA{: B EFE

TS (1995) [ HARDFALHEEAE ITI1T DM SLHiR)E R OFEEHEIZOWTOEL (D) |
[Randoml, 20, 31-44. HURAMERER PR FFEHRFRHRICAHIIER

PEBFIEZ 1E)> (2006) [Sunshine English course 1] BT : BRFAL

SRHHET - BRILAEOR - 22 Rt (2008) [SEEFEEHRIEICBI 2 FMEME) TMESGEES F* 2 ],
28, 49-55.

FUENE « & Bb— AP B MO (2009) TUGETHR SEREZCE HERFEIL 3O RIEREESS

Prbkigs (1968) [HEEEDFEIRBNTHOWT SEFEICISIT 23BOFEE (1) ) [HRFUMERER D, 17,
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SEER1(TLTAMRAMAR)

1. JR=7"1

BT EEEBINT, BbMCEEENAEMNIAE ST TS, BTAIT LTI EE A,
WJ

1. re-cord 6. sec*tion

2. sta*tion 7. un-lucky

3. co*mic 8. com*mu-ni-cate
4. ex-cuse 9. s0*cial

5. spe-cial 10. con“di-tion

2. YR=UF2

INDBIRT B FEBOT, T LG RSGHEEND D DBIELNG D%, a~c MHERA TIEENY,
728, BRI a~c DL, KT QDL DTG ENDE D E R L COET, FH1E, —EL2T
nEgA,

f5l:  Sheis very beautiful. (#%ZcixETHH> oKLV, )
(a BEAUtiful

b. beauTIful
c. beautiFUL
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1.1 enjoy my club activity. (FAIX 75 7 TREVEZZE LA TNET, )
a. ACtivity
b. acTlvity
c. actiVIty

2. He likes to study social studies. ({#i3 =R OMBEIMFE TS, )
a. SOcial
b. soClal
c. sociAL

3. On my spring vacation, I go to Tokyo. (FIRAIZ, BRA~TEET, )
a. VAcation
b. vaCAtion
c. vacaTION

4. She has a new computer. FZIIF LT 2 —FEFoTVET, )
a. COMputer
b. comPUter
c. compuTER

5. Tom is an international student. (FAIZEEFA T, )
a. INternational
b. inTERnational
c. interNAtion

3. AL —F

ZIDPDBIRIRIANTIE, T 1~10 OLFEEFTA THOWET, HEFERRIL, 2 T, 2O, Z0
HRITITS EEZERWTLIZEN, F, VBB ®HIUT, ZOMICSHATIZEN, 20HE, H
WEDE K ELH IZHEAIAD TTZEN,

m _(B5OAH) .

Do you like music?

I go to Kyoto station.

Is this a comic book?

I enjoy tennis.

Excuse me, are you Ms. Green?
Do you like this desk?

I dislike this desk.

I return to school.

¥ ® A AWM DdD=

I like social studies.

10. I return to America.
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Effects of forms and meaning-focused instruction on the

pronunciation of word stress by Japanese EFL learners

Haruka KUSANO Kazuhito YAMATO

Although ‘form-focused instruction’ (FFI) is often considered as one of the promising
methods for teaching second language grammar and vocabulary, its usefulness in improving
pronunciation has yet to be explored. The current study compares the effects of ‘forms and
meaning-focused instruction’ (FMF) and traditional reading aloud instruction—i.e. ‘forms-focused
instruction’ (FF)—on learners’ pronunciation development with particular reference to English
word stress. Fifty-one Japanese junior high school students received seven 10-minute
pronunciation instructions for three weeks; the instructions were designed to help the students
practice word stress. The instructor provided communicative activities followed by grammatical
explanation and listen and repeat practice to the FMF group (n = 25). On the other hand, reading
aloud practice followed by grammatical explanation and listen and repeat practice was provided to
the students in the FF group (n = 26). A listening test to assess perception of word stress and
reading aloud test to assess production of word stress were conducted using pre- and posttest
measures. A two-way repeated measures ANOVA of the difference between the scores of the pre-
and posttests showed that both FF and FMF affect students’ perception and production of English
word stress, although no significant difference was detected between FF and FMF. The results
suggest that FMF, a type of FFI, can be used to improve learners’ pronunciation and that FMF is
one of the effective methods to emerge from the current trend of communicative language
teaching.



