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1. re cord   6. sec tion 

2. sta tion   7. un lucky 

3. co mic    8. com mu ni cate 

4. ex cuse   9. so cial 

5. spe cial   10. con di tion 
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  She is very beautiful.  
         a. BEAUtiful 
          b. beauTIful 
         c. beautiFUL 
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1. I enjoy my club activity.  
          a. ACtivity 
          b. acTIvity 
           c. actiVIty 
 
2. He likes to study social studies.  
          a. SOcial 
         b. soCIal 
          c. sociAL 
 
3. On my spring vacation, I go to Tokyo.  
            a. VAcation 
            b. vaCAtion 
            c. vacaTION 
 
4. She has a new computer.  
         a. COMputer 
          b. comPUter 
           c. compuTER 
 
5. Tom is an international student.  
              a. INternational 
              b. inTERnational 
              c. interNAtion 
 
3.  

1~10 2

 

I’m   . 

1. Do you like music?  
2. I go to Kyoto station. 
3. Is this a comic book? 
4. I enjoy tennis. 
5. Excuse me, are you Ms. Green?  
6. Do you like this desk? 
7. I dislike this desk. 
8. I return to school. 
9. I like social studies. 
10. I return to America. 
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Haruka KUSANO Kazuhito YAMATO 

 
 

 

Although ‘form-focused instruction’ (FFI) is often considered as one of the promising 
methods for teaching second language grammar and vocabulary, its usefulness in improving 
pronunciation has yet to be explored. The current study compares the effects of ‘forms and 
meaning-focused instruction’ (FMF) and traditional reading aloud instruction—i.e. ‘forms-focused 
instruction’ (FF)—on learners’ pronunciation development with particular reference to English 
word stress. Fifty-one Japanese junior high school students received seven 10-minute 
pronunciation instructions for three weeks; the instructions were designed to help the students 
practice word stress. The instructor provided communicative activities followed by grammatical 
explanation and listen and repeat practice to the FMF group (n = 25). On the other hand, reading 
aloud practice followed by grammatical explanation and listen and repeat practice was provided to 
the students in the FF group (n = 26). A listening test to assess perception of word stress and 
reading aloud test to assess production of word stress were conducted using pre- and posttest 
measures. A two-way repeated measures ANOVA of the difference between the scores of the pre- 
and posttests showed that both FF and FMF affect students’ perception and production of English 
word stress, although no significant difference was detected between FF and FMF. The results 
suggest that FMF, a type of FFI, can be used to improve learners’ pronunciation and that FMF is 
one of the effective methods to emerge from the current trend of communicative language 
teaching. 
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