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REHE

ERHEBER (Reflective Practitioner) ZHEL T
—EEMRBELEETNEXZHLD—
To Be an English Teacher as a Reflective Practitioner:

Introduction to Reflective Practice and its Process

R &

MASUMI Atsushi

AR TIE, RO DFEFEAEREO T T, LEOFOEIREEN [ /BT 5] LITEI VD T L,
LWV RWVICEZ D 2D Y MA TZE R FEOBRRICOWTHRET D, RN Z DFEEITE - 7k i#E
Lk~ tg, REOHIIMNHATHL Y 7V I T 47 « TI7 77 4 ZZHOWTHIBL L, ERIFEERD H
RIZHON TR 5,

This article reports a reflective practice aimed to test the ability of my (the author’s) own eyes to see students ac-
curately. Targeting Japanese high school students in the English lessons, daily video-recording, field notes writing
and weekly teaching journal writing were conducted. My experience was described and its meaning was interpreted
by sharing the journals with mentors (English teachers and a university professor). One experience taught me the
difficulty in understanding the meaning of ‘an event’ happening in a class, which led me to examine my teacher’s
belief and to explore ‘the meaning of a student’s unconscious gestures.” In this article, my reflection process is re-

ported based on the reflective practice model by Rodgers (2002).

F—O—F FEEEBE VILIT«4T-TS3V0T4R, BEH, Ar5—

Key words: Understanding learners, Reflective practice, Teachers’ beliefs, Mentors

BEHRICHZM > CTE722oH 0 THDH, LrLan
5, [FEEOFOREET D701 ME R 5
o, T, L2 L0 E EMICHEfiE
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1.1 SEERORE

FLINSERBN & L CEIDIRD TH D 27 4 (KE
EM W) Ak oTo, Z O, WEEHE O MES
L Voo b ORZERICEL LSO, HA
OREEEOPT TRWNRELIZ? ] HDHVIZ
TEDEICEEDO PO E LD BT 2 2 &N
TELON? ] LW BIVTFICHEND Z & Dl
WHDTH -T2, EREOFVEIIFET 572012,
x0T A FOBFED IR BT, LAR— MRER
WRE N RE L W o TR, FIoAEEDRR
TROMREE OF S, EENLHRONDZFESER

LHETH DDA I D, LoV EELE
H O TRE IR S TR,
EREERE S ETHFROAEIRY RS> THD &,
LFETHARTBICELEZRT TELLITELD
(DALERIET, B LToRENREL R
<, B ® teaching #MB72>D H ZFHG/ e H
STWNEE RO H, @QWFEHFLRER L S D 2
B H~OREH AT, £ < OHORER & R
AREEBRMLES LT 5H, @S bICEEEE, A
53 DEE FEE DR RN+ 25 BRR I R AT 1T OR
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Ha K, MEHLHLEDO FEZ B0 IZ/EEDFT
ZEfRL XD T DMEMBRRELFESH) . £L
T3 SHOHZ/IRIL, EEOFVEEFET S
T2 DEIR D A BVRD TV,

HoHE, FMOHEZRELSFESSLHEVDRH -
Tme BEFEY 7 =< —3 > DEE [Researching
Lived Experience: Human Science for an Action Sensi-
tive Pedagogy) (1997)& ODHEWTH D, £ I Tl
B AR & O o o T NER RO B 2 07 D3RR
FHBLRZAOMIT & & bicHiNh T, Bz
DHDITIEHIRY, FRROANEZ LT AMERED
AHEIZBS S LT HHREOREORSITRIT L &
BHirsh, BRFLOHENE, TRETORD
BE SN ORZTICREREEEZEZ 550
Thole, D%, BHHOR (M) ZHHINIC
FIWET 720123 & 5 T Lo & v 9 B
ZRD, ZORWTASEEEERICTY Mt
L ip ol

1.2 RFglzon T

Z O 2018 HEFEIC TN LI RN ERB A K,
Masumi (2020) Ti¥, WEIRAEREFEE L K5I
L7z TR RICI D el ) OB ORK
LT, BRERICERETEAIRY IZELTL
F2H5 - ANOEBKERE () © THExbh
TRRBR) AR L, BIREMTEEZ FHN0IC
FEEMOG R O FHEFIIED B Y 37 % Wit
T LD —IHIOW TG Z T -7,
ARIEZO R BETH D, B L LT
VIV IT 4T T T4 A%ERL 204k
X, o7 4 —F o 7 %ZohMIcED X S I
BEETWDDEALI D/ FRBRLTVWDHDIEAS D
2 (EH, 2019, p23) &RV -8 220992
B (RskmE, 74— LK/ —Y, Vx—F -
TAT 4 T DFRR, F) [TOVWTHRET D, P
ThH, TOERKTHEZ, BOORYEB L OREED
FRER, A — (JRBHETRCTEEEE & &M
LT HRPHE) LOFEVEZBMUIT, 4FETHX

IRIp o TG DR % IR BT B S VT2 REBR,

REA~DFE HIZE - 7o ffhs, ZlconTiinb,
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I ERE2HE

2.1 HF L L TCOEBRNEEF

FEBREEEOFEMZ M %, WHAEEBE Y%
B & RBITFE LS ZELL Tnd, IERTIE
5, BEALTHE L LTOEENFBSH, T
B CIEEIE AR IR A RGETIT D T L 2 AR L
L, TEI<y, TEEF 1 #EMNKRECENT 5,
BETREGEEL L SUEFHEA/H X, AT
CEFR [ZYEHL U 7= A E AR BR D1 TR0, KA
W K D0 Fh 4 B by — B L it 2 L1272 B,
ZOXIBAESH LWELRHETe S, Hiiobh
V7, S BICIETEEE A B L T 5 EEE R
MZEELELTOHY FEOLOR, SHVE ST
WhHEWnWz k9,

ZZT IEMERLEF?) LoV EZ X TH
720, oL, EMSHORRIL S TRk A
FO, INEZNTROBSCTEIMICEM L,
FNHORBREMED KL TS HFEBLE V-7
HON—RINA A=V ST (8, 2010) .
L LA s, BMZI2-50 T Schon (1983)1% [ A
LN ERBR L TSDES TN DD Ttk
<, ZLOBEERKROIBIZZEE2TEETH
2H0THY, HEMF L EZ 9 LIREEENITK
LU CHIFERDLIC R D #de, LAL, 9 L7=H
55 D4 E T OGS A )L, AEBLZ 8 2 %
WCHEBLEES, YEVLTRRNERZ D
GNRBHD, ZORHEMZFIE, AHBRERO S B2
o TV DML E EBRIICHRIR L, Zha ki
WS TUEYD, EO/RE, WL BRIND KIG%E
ZTIEO TRHMBiZ4T 9, 2 OFEBR Ll 0 iR
LiIcky, EMFZIIEROBEGRLZEXHL, ME
RRIE LRI ZE T A LT ) EFB LTS,

2, PO TOEEMNET LBV THEME
HHIELEZ T RWFEIETH DTk L
Schon ITRWAEZE % L 9 & LoD, fRih b DIRE
WCEZ ONDFMEE LTHMEEMES T 0D,
BRI AT A DR DB 2 NI E 2N
Schén DIEET 2 HMEFET L Th Y, HEMEE
% (Reflective Practitioner) DR 5N E W2 L 9,
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2V T7VIT 4T~ TIF3IT 4 A

KREBEZT OB L LT, FITREREIE
D1 OTHDHZVIVIT 4T ~TI73IT 4 A%
BRI, VIV IT 47 - T 07 4 A&,
[REBR 2 B I 5 0 K D 2 & CHTZ 72 B R IR
ZRlEiL, A& A OEBIC OV CHfFEZ
H5HZ LIk o THEDORC R E A &N T 572
HOFEEMIEE ] (EHIED, 2019, p.19) & EHE
no, H#CcH U717y o0 TEHQ2018)
W, T EAORBRICIET HIdTT4) , [2) 5
B &0 D SCIRRARDLITAR & U 72 HH SR o0 W
T, 13) RBROZHBEWEM A HH L T2,
4) FHERIV T at AL EEFAEALO R T
T bl , [5) sz Bow@m g 7],
Z LT T6) FEFDHW-LCMIROIRI L 725 €Y
— 7 OfEEHRE T D) LIRRTnD, DED,
SCARICARZE A ORRBRIC B 2101 5 2 &3 —
#LIN, TOZERERICONTUIEADHT
LEFEHILOTEHRLS, HAHINDHZLITE-T
V7V ryarBDREDEVIRENRH L, £ L
THEOINRTIE, HETE Z 2 FROGEELRE
L, FREERFEE L OBROR T, HEMb
W (BIEEIZSNTW W) B0 RIEICIR 5 58
i (teachers’ beliefs) DFRFIATEMD HAYE S b,

VIVIT 4T T30 T 4 ADMIZHT 7 v
3 v VY —FRPRRIER (Exploratory Practice)
Lol kb H DR, FAOEE, FEEO BN
Trvay - VY —Fo L) RRELETBET
Hiycidk/e<, o X oicasnold (HR) o
PUHIRAT TH D Z £ D, ISR AT EROSE
WMERSV TV IT 4T - FT7 7T 4 A RN
FEE LT Lie, 7238, REMRIEE LTo
Tovary eV —FLVITLIT 4T - TT
T4 AL DXBNZHOWTIE, R(2020), EHiEHN
(2019)IZZE LU,

RERIZKT L, BEEMICT 7 —F3250 717
TA4T T TIT 4 ADED I EL DET
ABEBRESNTHDN, W bk 2 IEE T
TNATHD LW R ER-, FlzE, RBRoOE
BEWEBZTT a—A OB EHREICL
Rodgers(2002) D€ /L ClE, 1. Presence to experi-
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ence (FRER~DEH.L)
(BB o) |
) , 4. Intelligent Action (SERAYITEN) MNIEERNY
AT D, FMXZDOFIEIZE>TI 7L 7T ¢
T T T4 REEDDL LI LT,

VIZVIT 4T« TT70T 4 ATRRORER
FEMEESE R L& SR, 2020), FEE,
Vo7 v va il T 57200 Bk 6% BICd
LHRERDRITTOD Z EREf STV A(EIIE
73, 2019, p.67), TDWH, KETIEY 7LoT
AT - TTIT 4 ABERECBIT L ERE L LT
DOFADOBRFRESC, BRERE IR L R 2 TRE /2[R V
R LODEROHRELIT I,

2. Description of experience

3. Analysis of experience (5% P fi%

I EHEEAXREOHE

TR LT R E A~ % & B AR 2 2 [
Tz, EEOFEOCERLLIEOB ($HR) OHLHIM
REHEAT O T OICE B R AT 72, T2 TlX
xR, HWIRMEE, AEMEROFIEIZON
Tk 5,

3.1 xIgRE

ARGEERE, BEPHIE O EEE AL TR Y
L [ala=b—va U 3GE) oRETIThR
7o 6 FE (B 3ERHY) X% e THRATH
D, FEICHIERIRBESE BRI O N IC OV TR R
B lbin D, 55 5 SO BRP BRI, %
ECTHAEHLTRESN T —~ICHT o4 72
PFET XA MR N D, B OEREHI
M & YR TRIT D T EBEEITRD LN D,
Z L THTORBIZITFEOE LD L LT, KGR
U — MERK & FEEIC XL A DA RENHIND,
B L AL ORVEY %<, OB KB
SELNDHEMTHEZ LMD, ARAZ2EED
®GeL L,

3.2 TR AL

ORI B AT 5 2018 A 6 HEA D ERE 70
4T D (FHRFEE T 2B (IFR) 2512,
AT 4 AFTHES Smiks 72 <, A REE Y
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LD CThotr, ala=r—rar
YFETL] TiE 2 2O HR 7 7 A% 3 JEBEH LE2E
BEEERLTRBY (TRAVR L ZTA, A
BUH—R2ITA, 1 7 TAKI254) , FATA
B — R T AEMY LT, 4 HIZ GTEC, KT
R OIRS ZW D TEHT A N & FEi, A
AU B —=R7TAZONTENETND
511.8 Ji(GTEC 7' L— K 4), 3,816 5543 TH 1,
BRI R T B O REERRE ) & B Ea
LTWaEbLZITRND D, ¥iECx L CETE
WeaEL, REZRICHT TRLERZTWDE
b, —F, R¥EMBRTHLZ L0 b
AN B AR E CORWEA &, 131F
FICMREE BB L TECRY, AfERLTA
WOREZ X< Mo TV A TH 5,

3.3 A Ed

HANCHFTERE, 74—, BHRER
(ZES TSN & BEHROMER], TFERE % F R
HREZTART L LICEL, CEFEEHNTH
PLEEZG TS, H#EMEE TH D RRE DM
NA TR E LTz,

3.4 BEMERD L

B SED L BN T L E W W iR A
v, TOBMEMNT S LxHWIZ, REET
X1 H 12772 (TUFahhl) 2xgic, ¥
BRI & 7 ¢ — L R —Y OFiEk, T L CHEIC 1
DTx—F N TFAT 4 TRE, AF—LD
Ty —FNE L EEE TN LT, AW
2018 -4 AH 20194 1 HETOEETH -7,
LR ZENZNOFIEIZ DWW THIT 5,

(1) S

EF A RE O A L LT, B Rosh
RFKE, FOMGR L, FESIEE WA IR
THLZLENARETH D L, MK LERT S 2
LT, RERFIZIIR SR> T SUIRNFE LT
LIEENRETOND, FO—F, 7 L—LLSE
OFZIIMEBMLUHI 2N &, 2 gz o
FZE E ORI GV B Z L3 TE A

i ES5% 2021

Vo TLBRANRH L, TDD, ETFAICL L8
BT ETA LS OES & O THR O M L iR
WRAMEE D (MEEEIZAH, 2004; Richard &
Lockhart, 1994)

BT A OB L TARERTIE, HEORIE,
e DRI A2 28 % T, 2B IE R i)
WHETAZ2RE L, b, AEICIVRUIR
STEEDNL T F— TR« AT 2a—TFT v b &
LChEDT, REMELEZDLZ bbb ol
Fo, AERETATREIND Z L E2HN -7
LA TSIk albo b 2 L, ©T 4idéks
RIZNG T <lIc i 2 L2 FRiciHim L
7B, REEORE E CIRE ZHETEEIT O e

ST,

Q) 74— K=Y
AREETOT7 4=V K =2 L THE AT
ETHNIRZHLEDOTHY (HERIZA, 2004) ,
LD RNEI REVEXTHD, WL
SO (FE 1) ITHONWT, BETROEERIC
TEDRTRIAEFEEL LT L,

#F1 74— R —YORRELA

Time | What happens | My thoughts | Comments

O | #EZ >TSS | Anord | £ /f 2 H
Nalts DB, o5&

B &M E

Z  XIFD

(3) R¥HMIC L HHE

R, 1 RFERREE OIFH 2 23T T2 O H DR
BEEA NS 7 4 —L R — Y OINERIEE %
1Tol, ZORKIHCOMIMEBEHTH Y,
[ U 22 ft] & el & A & D FRLEAEED, o X
IIZFAD teaching Z SR L CWeind A H &7
HHDOThHD, TORE, FAEHOHWHEE A
—HID NS (BIGFERET) |, BREICHE
NDBGIZONWTRLR T 5 2 & 2Rl AT,

@) V=TI TAT 47?2
FIIEDQOINIET ¥ —T T AT 4 TITD




TR R 27 WY I T 2

WT, TEEHEICL-THEND 1| ARORIERL
BRAEHE) LR, TEEE FEEDOILET HH S
IRITDHMICHE LR VERMZ RS L TREHIT
2] (p.68) EALEDITTVD

KEEROTy—TF - T4 T 47 TiT 1 BH
21, ERENLET 4= R =Y RHRBR
(2o 7c (WS B2 Bz 1oL, 3%
34 (Class) & BB #i(Students) | [ > 7= 8844 (The
main subject of the lesson) |, & DIZETHE L= 5
[}83% H 4%(Teaching
RO Tz R B D4 42
reflections) | Z HECRiE L7- 3, FRICHEHEIX
HEOK LD,

# H#%(Learning objectives)] ,

objectives) | , =% (Post-class

(B5) AVH—=EDY v —F LA - HE

BEOERIIY vy —TF - T4 T 4 7 OFEk
DIHIZE EEDHHOTIER, EFIENQ2019) Tl
M & OXEEICIT bNRN b HEC & DXt E
HO TV EEEOBFhER] (p.68) THDH L LT
TBHOEERAMTFOMESHE 2 DHHE CHRHE
DIE¥E] (p.69) DS AFER L T\ D, Bk
BERDZE, TLTYVY—FEEIZEIZ
ASETREER > CTEZAY @E%ﬁ«@ﬁww
Thh, BHosEHhtmEsts2LThbdd, =
DIEEIFFAIC L > THAEG TIERL, fEERP T
FRODRFHLRHDL Z LD RNETHoTeDlk
FETHD,

ZO L) REHIC, BEOBT S A L —fhE
Love—FdfFIcLy, FEOhoOoL U 7L
7/a/mﬁiékéh6(£#iw2m9p@)
AN IR LYy —F I EEIC 1, A
5%(%uﬁﬁﬁﬁ%%a BEHEMETHRE
HE) LOMTEAET HERSE/T, FRORBRO
BEWMBUCE L, 2P BEER T 4 — NNy
ERRDHTENTER, AUV —DOFEICER ST
BV, BT 2 WEZRE L, ROZESRE
LB AEHED T 2T,

V HAEHERE

s E5% 2021 4F

WHB LERE, T L THBIZHT D
Intelligent Action (27 % F TO BRI 70 B BRIC

DNTHET 5,

4.1 HHEFEANLOFN

A 2 OGN L HHE T, BERICER
DL EDOTERVEEA RAEEDHKRT RO B I
Ao T&EI, TITESDILTAE A ITONTE
ORI ETR LYy —T L, KOA L Z—D7
A4 — Ry 7 @ THEROFOERNT 5,

411 BEAICER LYy —F VTG4 T 4 7
RS
UTiEd D HOREL TR UITBZED®, 7 ¢
— R =V EKIZHBLIZFADOY v —F L Th
%o

[Lesson plan of the target lesson]

<Class> 3rd year high school students’ class (English
communication 3)

<Students> Basic course students (Proficiency-Based

English Classes)

<The main subject of this lesson>

“Learning the history of Europe”

<Learning objectives>
* Ss will be able to have their own ideas to answer the
questions about the texts given by the teacher.
+ Ss will be able to share their own idea in English
within a group of four.
* The group leader will be able to report their discus-

sion to the class.

<Teaching objectives>
* To help students be able to discuss the issue in Eng-
lish in groups.
* To check how well a student understand the other

students’ idea.

<Post-class reflections>
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Students are supposed to finish their homework to
prepare their own answers about the questions given by
the teacher. In the beginning of this lesson, the test was
given, where students wrote their own ideas. There
were a variety of ideas even if their English were not
perfect. This made me very happy.

In the group discussion, I observed they tried their
best to express their opinions and ideas in English, and
listeners were also tried to catch what the reporter said.
After the group discussion, the group leaders did their
best to report their group’s ideas in the whole class.

During the group leaders’ report in front of the
class, I observed the other students (listeners). Some
paid much attention and listened to what their friend
was reporting. On the other hand, a girl student, A,
didn’t see the reporter’s face at all and seemed to be
thinking of other things. I worried her passive attitude.
In such a case before, I did tell “Please listen to the
reporter. S/he is trying hard, isn’t s’/he?” However, I
didn’t do it this time. I stopped myself.

When I check my video later, I started to think A
might not be passive, because she seems to listen to the
reporter “in her own style (it is difficult to describe her
style here in words).” In the next lesson, I asked A
“Did you understand what the group leader, B-san,
said?” A said “Yes, a little. It was difficult for me to
understand what s/he said.” I said “OK, thank you.
Well, B-san, you reported your group’s ideas in the last
lesson, but A said it was a little difficult to catch your
ideas. Could you explain again so that A can under-
stand?” The next lesson can start from this conversa-
tion.

I realized it is really difficult to define or under-
stand the meaning of a thing happening in front of me.
I start to think that “one phenomenon” can be analyzed

in different ways even within me.

ZOREDOFEBIED 1 D11 [To check how
well a student understand the other students” idea (fttL
BHEDHE 2 &0 OEFEN EOREHEMKL TV D
INEREND D) | BT b, BETOERT —

i ES5% 2021

~lhD, Ty—TTiE, [EEAPNMUOEE
(AEEB) OREXMI S LT, BOHNEROD
I Z & EZEXTNAH LD Tholz) &, A
NRIZ 7oz 2 L CTnad, LT IR
IR LT A ORISR L oY, HEk
BIZDEIBRERIIERELZRTDOTHDLN, 0D
RIZZ0RF/ELEMAT) &, BROKFEH ORI
L ZOBREOHIBIRIR R B D, BB ORISR
B R HHEETHE Mikidd Lol Tk o
ALAN (BRI S TIIRT O TE 200
HLOTE®HLP) TB SADHESEBNTW =D
TRV & D BIDOFRR O W HEME A 5% U -
TWD, £ L TROBETITAESE A ~DRIWT
L, HEFEBICK LT TRHIRIGRToD 7 N—TDE
ZEVAR—RFLTINIZTE, A AL D &
I I —HEFEL TN LW HERND
BENBE ST, EBITWND, FRICELDE
LC, ZOREBMS, HDORNIE Z % event D E L
HgDOHEL S0, RAHOHTHZOBROEK
RIRNZED Y DL ZEDRIENELN L
Tnd,

OV —F MK L TA L —THHMDOFE
SR N DI T O L 927 4 — Ry s 4
BN TN,

[A Y54

Thank you for sharing your experience. Your journal
made me think about how to face students and things
happening in my classroom. I tend to tell my students
what I thought is wrong with their attitudes and what
they should do or should have done soon after it hap-
pens. If I stop myself and observe students more care-
fully, or if I approach my students differently, I could
realize the true meaning of students’ attitudes and find
different aspects of students. I will try to consider if
there is a different way to face a phenomenon in front

of me.

[B Fe4E]
I was very impressed by your words “one phenomenon

can be analyzed in different ways”, I'm all for it. But [
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myself tend to jump to quick judgment. I have a short
temper, so 1’d like to be patient to be a good teacher
and a parent. How can we get to see the things from

different perspectives?

EBH OB ROHMEICET D Io T2z b o
Thy, FMIRERLLEZEDLZENTET,
FIRFHENDIE, UTDOT 44— Ky 7 %24
7o (i E Ry

[...]. I've got thrilled about the moment you stopped
yourself commenting to students A about her attitude
of not paying attention to B’s speech. Without the deci-
sion of holding any directive comment then, her com-
ment in the next lesson wouldn’t have come out. | am
seeing two of your teacher beliefs were in act then. One
that drives you to warn her of her inattentiveness and
the other that holds you to do that indicating the possi-
ble existence of different meanings. [...]. I think, it was

a very valuable moment.

A Y MERR W O L o1 0 72\ RRAY
RbOTHY, FOFEBOEHII OV THD T
ROEE/LLDTh oo, Fiz, A
W& 2% T, ‘the possible existence of different
meanings (¥%72 2 EBRZFFORIEEAIAFIE) "L W9
Bri-eflmlcti s s B Th o 7o,

ZOWVoEHERT 4 — NNy 7 2B B ITHE
HEOERET, EENTIHRM0vE &
IR OGN M) > 72, WITZO 1 A
R SNy —TFT L ORBETH 5,

<Learning objectives>
+ Ss will be able to have their own ideas to answer the
questions about the texts given by the teacher.
+ Ss will be able to share his/her own idea in English

within a group of four.

<Teaching objectives>
+ Try to find some clues/ways to understand a focus

student, C.

s E5% 2021 4F

<Post-class reflections>

Last week I reported a girl student, A. I gradually
understood her (but still not perfectly), and she also
began to come and talk to me. Today at a lunch break,
she started to talk me about her worries about English
learning. She talked me about her English studies in her
elementary school days, and said she has much worries
about how to learn “English Grammar.” We could dis-
cuss a lot. She opened her mind to me, I was very hap-
py.

In this class, I focused on another boy student, C.
Whenever | asked him a question, he was too shy to
express his ideas. He talks little, (but nobody speaks ill
of him). When I look at his handwriting, it is so thin
that I need time to read them. A question arose in my
mind: “What does he learn in my lesson?” In today’s
lesson, my video also focused on him.

In the lesson, ...

FRELEARTHGTIED D0, halZAEE AT
FTEHEMEFOND LHICRo>TELLFELTY
HZ L, T UTERE A BRIUCK L CHGEFH Ik
THORLDMRZ LTSN Z EEPBR~ST
W5, —JZOBETIE, AfE C ~DRELRHFTIC
EFER, FEEHEEIC Try to find some clues/ways to
understand a focus student, C.’ 317 T\ %, L FIL
OV X =TT MO EST IO T 4 —
Ry 7 DFITH B,

[C 4]

Hello! I am really glad that your student came to talk to
you about her concerns. I also feel C has something
special. Recording the video works very well. You can
look back on the reaction of the students carefully and

find new things. Do you record all the classes?

[D %]
I’'m very impressed by your efforts to understand your
students. How wonderful A came to you and opened

her heart! You have another focused student C who is
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just like my student. I would like to know how you will

deal with him. Let’s share information each other!

EHLHLDT 4 — RNy 7 BRMINE LE S 2T
<NDHLDOTH-T=D LFIKHC, FAORERA MO
TAEFOEBICHNY (EBY) B5Z L a2H
Z TN, ROEEROMELZK I T
HHLDOTHHT=,

412 EEADPDLDFRER~NDAT v T

Atk ACHE B LIEARMER BT, H ORI
DHGUIES EFEEMROEE L S 2540, Thid
O H TRAER DN IIFER~O T TH D
Sfe, KA VA —=EDT 4 — KRy 7 (3EE
BARICHONWTEZ D LCHETE &0 (FEEELD)
fRAEDBBEMEZ BT ND LD THoTz, ZD
#2%% 1% ‘the meaning of a student’s unconscious ges-
tures (AEFEDEE R RAYZRAEEL D) OB,
ZRANPDEDZLIZRY, %O THREOZEROIR
DOEWR] 29 X omTERoT,
4.2 JFREIZKT D Intelligent Action [ZFE S E TO A

EBIE

D%, FNIEEPICRBOZEIROIR Y (2 H 2
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4.2.1 Presence to experience (FEBR~DPLy) &

Description of experience (R&BR O FLR)
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4.2.2 M (Inquiry)
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T BlaRd (R2) .

#2 HMTEEMnof)

®  What can I do for her to join the group work?

®  What can I do for her to tell me what has hap-
pened to her?

®  What can I do for her to continue the teaching in
that situation?

®  What can I do for her to maintain good teaching

atmosphere without scolding her?

nsofnwETHC, BlONRBFEOB N
7. UTFIE#Fo—fichs (F£3) .

#3 BHOPTENIOCEN > TEIHOKFED

®  Maybe I did not want her to do something.

®  Maybe something is wrong with me. The tasks
may be difficult.

® [ felt sorry for her, so I thought that I would not

wake her up and let her take classes.

O OFIZE, £ LTHE T R0 Y iR
SnoHH, FFEZTHLZVHVvD 1 & LT
‘What can I do for her to tell me what has happened to
her? & A T2,

4.2.3 Analysis of experience (F&5R DFEIR)

WILA B ORBRIZONT, Bex RIERZ RS D
BT %, ZZTiE, Twonderif...2? D7 L— 24
WL e L, UT—HITHD (%4 .

K4 BBROMIROH

I wonder if ...
+ she had some problems with her friends
+ she played games the night before, she just wanted to
sleep
+ she was tired after the PE class

+ the task was too easy for her

B5% 2021 4F

* her relation with the friends was not so good.

* she had thought that it was OK for her to ignore them.

+ she had thought that it was not a big problem even if
she didn’t join the group work.

+ she got used to behaving that way to the teacher
through her previous experiences.

+ she got used to the group work and felt bored.

+ the group work was not a meaningful activity to her.

REIZIZAT OB RE T 5 Description of experience
(FREROFEE) TRV, BEA S ORBRA MR LA
Do, AZ—=DT 4 — Ny 7 500N %
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4.2.4 BREROBEE L Intelligent Action (SERMITTHED)
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Tcould ...
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+ simply ask her what had happened after the class.

+ ask the friends around her after the class.

+ ask her whether the task was difficult to her.

+ ask her what happened yesterday

+ ask her any thoughts / feeling in this class.

- ask her any hints to improve this class.

+ ask other teachers if she should do the similar things
during other classes.

+ ask her which activities she does not like and why.

+ make the question more specific so that she would be
able to take it personally.

+ ask her how many hours she slept at home.

AU B = BIFROEY 15 51TENII DUV T You
could...” &\ 9 KL TR~ v REtEZ I L T\ iz
Wi, ThbEEEZ, AaPLiznEl S
BRI 22 ATENZ SV T, I would like to...” D 7 L —
LaHWEREITo72, UT—HITHD (Fe6) .

*6 HERRATE A~

I would like to ...

+ ask her my class was meaningful.

+ ask what was her learning experience in this school,
because she is about to graduate from this school this
year.

+ take a chance and ask her to give me some feedback

about her learning experience in my classes.
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