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Abstract

Second language classroom interactions have been widely investigated to reveal teacher’s
teaching practices, as well as learners’ learning processes, in the field of applied
linguistics. From a discourse analytic or conversation analytic point of view, classroom
interactions have been studied in terms of turn-taking organization (McHoul, 1978),
sequence organization (Sinclair & Coulthard, 1975), repair organization (McHoul, 1990;
Macbeth, 2004), as well as in terms of how embodied actions and semiotic resources

shape the on-going interaction (Kéainté, 2012; Lauzon & Berger, 2015). These previous

studies reveal the intricate patterns of ﬂow teachers and students manage, negotiate, and
co-construct classroom interactions using linguistic and non-linguistic resources in order
to accomplish activities. Despite the long-lasting interest in exploring secoqd languagg
classroom interactions, little empirical research has been conducted on how learners’
develop their interactionél competence in using secopd language (L2) through
participating in teacher-ceptered multi-party classroom intt;ractions over time.

In order to unpack the intricate nature of English as a Forei gn Language (EFL) classroom
interactions and trace the development of L2 interactional competence, this study adopts
Conversation Analysis (CA) as a methodological framework. Viewing second language
learning as a social practice, recent CA-for-SLA research has adopted longitudinally
designed studies to track details of changes in the use of linguistic resources or
grammatical forms (Hauser, 2013; Ishida, 2009; Markee, 2008) as well as interactional
practices (Brouwer & Wagner, 2004; Hellermann, 2008; Nguyen, 2011). A growing
number of studies focus on how learners develop their L2 interactional competence (Hall,
Hellermann, & Pekarek Doehler, 2011; Nguyen, 2012) and the process of becoming a
competent L2 user over time. However, most of these studies have focused on
competénce‘development in adults and not enough research has been done on competence

development among children learning a foreign language in instructional settings.



Thus, this dissertation examines young leamners’ discursive practices demonstrated in EFL
classroom interaction by tracking the interaction between an experienced instructor and
the same group of learners through longitudinally collected data. Audio and video
recordings of naturally occurring classroom interactions were collected over a four-year
period at an after-school English program in Japan. Using CA as a methodological
framework and vertical comparison (Zimmétmap, 1999) of the data, this study aims to
describe how novice L2 lgamers become interactionally competent. It examines recurrent
interactional phenomena, i.e., interactional routines, in relation to how a learner’s
engagement methods develop. It also aims to analyze learners’ self-selected tums or
learner-initiated sequences (Waﬁng, 2011) and reveal how leamers take initiatives in the
multi-party interactions. Moreover, it examines a learner’s developing methods of
participation in recurrent post-expansion sequences (Schegloff, 2007) in news-telling
routines. It aims to describe how the learner diversified his strategies of turn-taking by
effectively utilizing interactional resources over time. Fuﬂhcqnore, the study focuses on
analyzing how the microphone gesture, which is a recurrent teacher embodied tum-
management resource, is used over time. It aims to analyze the changes in leamers’
responses and the changes in the teacher’s multimodal practices, which reflects the

learners’ growing interactional competence. Changes in their participation frameworks

(Goodwin & Goodwin, 2004) will also be discussed in relation to the diversifications of
their methods of participation.

This dissertation aims to contribute to the understanding of various aspects of
the developmental nature of L2 interactional competence dilgplayeci by young EFL
leamners, The detailed observation of classroom interaction provides insight into how
leamers actively engage in teacher-designed interactional routines, how teacherTCentéred
classroom interactions can be altered by leamer initiatives, and how 'participation
framework changes through self-selected turns. Finally, its findings have academic
implications for longitudinal CA studies on L2 interactional competence and pedagogical

implications for EFL classroom teaching and learning for young learners.
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